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Abstract
Evaluating Transformative Spirituality in an Organizational Leadership Program at a
Christian University. Rios, Elizabeth, 2007: Applied Dissertation, Nova Southeastern
University, Fischler School of Education and Human Services. Staff Development/
Institutional Mission/Educational Practices/Communication Strategies
In the field of Christian higher education, some educators are more concerned with
marketing their programs to nontraditional students, the fastest growing segment of new
enrollments. Although many view that as a blessing, the issues of mission and
specifically spirituality are of concern to educators and administrators who want to avoid
the secularization already impacting many fine schools in the country. At satellite
locations, some educators perceive that the lack of structured practices and intentional
procedures and the marketing of convenience-based structural models have watered down
the offerings of Christian higher education.
This applied dissertation evaluated whether spiritual development and the Christian
mission was being accomplished through the development of transformative spirituality
in students attending the current organizational leadership program of a Christian
university in Florida. Three groups of stakeholders, faculty, staff, and students,
participated in a survey questionnaire and interview process.
The study exposed the barriers that were impeding transformative spirituality at some
level and provided recommendations for improvement. The hiring of Christian faculty
who integrate their faith throughout the curriculum and who take the time necessary to
spend with students was deemed the most essential element needed to create an
environment where transformative spirituality can take place.
For administrators and educators in Christian higher education who seek to fulfill their
mission to “transform” students by helping them grow spiritually, not just in their skill
set, this study can help them recognize the factors responsible for the existence of or lack
of transformative spirituality at satellite centers catering to nontraditional students.
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Chapter 1: Introduction
Currently, spirituality in higher education is a significant topic in the United
States educational system. According to Hooks (2000), “The spiritual awakening that is
slowly taking place counterculturally will become more of a daily norm as we all
willingly break mainstream cultural taboos that silence or erase our passion for spiritual
practice” (p. 82). Although there has been significant research done on the topic of
spirituality in higher education, the focus of this applied dissertation was on a small south
Florida regional satellite center where organizational leadership is taught as a major. The
central question in the study is whether or not “transformative spirituality” takes place in
adult students taking organizational leadership as a major at this small south Florida
regional satellite center. In higher education, transformative learning usually takes place
if those responsible for creating learning environments consider the whole person, that is,
spirit, soul, and body (Imel, 1999).
Thus, considering spirituality and its importance in the human experience can lead
to greater impact in the students who educators have been entrusted to educate. There are
those who believe that spirituality is always present even though it often goes without
acknowledgement, thus making everything spiritual. For the most part, Christian
institutions of higher learning should be the environment where transformative learning
takes place because of the acceptance of spirituality and the transforming impact it can
have on students. Students usually choose a religious education because in addition to
having faith, they will also develop character refinement and are challenged to ignite their
spirit. However, due to secularization and market demands, many Christian institutions
are losing sight of this distinction. Therefore, this study focused on the satellite center of
a small midwestern suburban Christian university located in Illinois.
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The regional center was established in 1993 following a close relationship with a
traditional south Florida Christian day school. Established as a Bible institute in 1949, the
day school became a 4-year Bible college in 1962, offering a degree in biblical education.
In 1989, the traditional day school established an affiliation with the midwestern
university, later resulting in a satellite regional center established in 1992 with that
university’s college of arts and sciences. From 1993 through 2002, the college provided
traditional and nontraditional undergraduate programs. Ten years later, in July 2001, the
south Florida regional center moved to new administrative offices in Miami and began
offering more programs.
The school’s main campus in Illinois was founded in 1897 by the Evangelical
Free Church. In addition to the south Florida regional center, it also has a law school
regional center in Santa Ana, California. At the time of this study, the south Florida
campus offered degrees in Christian ministry, organizational leadership, psychology, and
elementary education. At the graduate level, it offered degrees in counseling psychology
and in religion. The south Florida regional center had 36 full- and part-time employees,
70 adjunct faculty, and 3 full-time faculty.
Statement of the Problem
Satellite locations have been an increasing phenomenon in schools around the
country, and institutions of Christian higher education have joined in this trend as a
means of reaching more people with their spiritual mission while supplementing the
fiscal resources of the institution. Critical tenets for such Christian educational
institutions involve embracing their mission and fulfilling this mission through the
various majors offered to students but this brings about specific challenges. These
challenges include the maintenance of their identity and mission while they cater to
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nontraditional students meeting in remote locations and the ability to provide spiritually
transformative environments like traditional program models, while at the same time
remaining financially viable.
One particular challenge for this south Florida regional satellite center is the
institution’s inability to attract more students to three out of four adult degree-completion
programs (ADCPs) it makes available to the huge pool of prospective students in south
Florida. In an effort to attract more likely candidates, over the years, the school has
changed the name of its business major a few times; currently, it is organizational
leadership. In addition, the names of course offerings have been changed. For the
purposes of this study, one of its majors, the organizational leadership program, formerly
called the communications and organizational leadership major, was the focus of this
study.
With the increased attractiveness of distance-learning programs from highly
respected secular and religious schools that offer organizational leadership programs, the
administrators of this satellite center in south Florida realized that it must offer more than
a curriculum that approaches leadership from a Christian worldview to attract and keep
students. They envisioned a program that engages students in their spiritual quest while
developing character and competency as they prepare students to fulfill their call whether
in ministry or in the marketplace. However, there had been no evaluation of the south
Florida program locally. Changes in the program that impacted the south Florida site had
often been made by the administrators in Illinois. A recent example of such a decision
was the discontinuance of the business administration major in south Florida based on the
program’s poor performance at the Illinois campus. That program was one of the most
successful ones at the south Florida school.
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The south Florida regional center presently does not have administrative
autonomy. It cannot add or discontinue classes or majors; it cannot change curriculum
and cannot set policies that work best within its regional context or for its student
population. The center has to adhere to the requirements set by the administration and
various councils at the main campus. With meetings with top-level executives from the
Illinois campus, the south Florida executive staff has been encouraged to go forward in
providing recommendations for change at this satellite center. Thus, the executive
director and director of academic operations encouraged this researcher to evaluate the
organizational leadership program with recommendations for enhancing it by conducting
a study such as this one to determine if the program was impacting students’ spirituality
in addition to enhancing their academic skills. It was believed that the results of the study
could provide an insight into improving the organizational leadership program. In
addition, it was expected that recommendations from this study, with Illinois’ approval to
tweak certain program components, could attract new students and shape current students
to become the transformational leaders who can impact the world, thus achieving the
mission of the institution, “Forming students to transform the world through Christ.”
Nature and Significance of the Problem
Christian institutions of higher education have struggled in the area of enrollment
in the last decade; however, schools catering to the nontraditional student have seen
increases in their enrollment primarily due to the creation of branch campuses and
distance-education programs. Many of the institutions that have experienced growth have
tended to compromise the very feature that gave them a distinctive edge, in this case their
spirituality. With this compromise, the spiritual and moral development of the students
they have attracted have been of concern to Christian educators, according to Burnard
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(2004), because it is believed by higher education educators that these programs “attract
students whose values may not be consistent with the mission of the institution” (p. 10).
In the 21st century, institutions will proceed to focus on adult learning programs
and initiatives in order to attract students. The pressure will be greater than ever on these
Christian institutions in attracting nontraditional students, and therein is the problem
facing the south Florida regional center. Benne (2001) made reference to this issue when
he asserted, “As schools reduce their ‘descriptiveness’ to appeal to a larger network of
prospective students, they strive to find some attractive and unique angle that will draw
those students” (p. 24). Yet, Benne warned that “when schools have reached this level of
market driven recruitment, they will rarely propose that students come to the college for
engagement with the Christian tradition” (p. 24). According to Dockery (2000), at the
core of true Christian higher education is the integration of faith and learning that should
be “wholeheartedly implemented across the curriculum” (p. 2).
The significance of this problem is compounded by the belief that institutions
cannot extend their spiritual mission to nontraditional programs because it is virtually
impossible. Benne (2001) stated, “When large numbers of students commute, or live
close to campus in nonuniversity housing, the chances of reaching them with serious
religious programming diminish considerably” (p. 195). However, administrators at the
south Florida regional center believed that if the same amount of fiscal and human
resources could be used to enhance the current organizational leadership major as they
were for marketing, it would be possible to have a program that developed students
spiritually, formed character, and clarified calling.
Although the organizational leadership program provides the skill set necessary to
get a job in the marketplace, it may not necessarily provide the transformative
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experiences and spiritual development that make students leaders of character who can
have an impact on the world around them. This aspect of the program, however, has
never been evaluated. In many nontraditional programs that usually cater to working
adults, the mission, albeit unspoken, is to offer programs where convenience is the first
priority so as to attract the most students possible. The usual result is a conveniencebased skeleton of the traditional model where students simply appear for classes and
disappear at their conclusion. It is not that spiritual transformative experiences are not
possible but, based on various studies of similar institutions, it is difficult to fit into this
model without great intentionality because the usual components and facilities available
at traditional programs are not available in these adult-oriented programs.
Background of the Problem
Historically, the first universities grew out of the cathedral and municipal schools
of the reviving cities of 12th-century Europe. As life surged back to urban centers after
the Germanic and Viking invasions, a demand arose for trained elites to serve the
bureaucracies of the church and state and the emerging professions of the clergy, law, and
medicine. These new urban schools, referred to as Studia, supplanted or replaced the
monastic schools that had kept biblical studies and ancient classical learning alive during
the Dark Ages (Perkin, 1997). They came to serve the needs of a more secular, but still
profoundly religious society. Education had been a lesser concern of the monasteries,
whose main function was the salvation of souls by prayer and meditation through the
saints. There was, however, a need to train the monastery apprentices and the children of
neighboring magnates. Most of these new urban schools never became universities but
taught the basic skills necessary for the literate professions: grammar (Latin used in all
affairs of the church and state), rhetoric (persuasive reasoning used in sermons, lectures,
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and political speeches), and dialectic (logic, and by extension philosophy, for texts and
policy making). These three disciplines, combined with music, arithmetic, geometry, and
astronomy, made up the seven liberal arts and all that was thought needed for an educated
man to succeed in life and become a “magister,” a master qualified to teach others and to
proceed to the higher faculties of theology, law, or medicine. The modern university
would later prove to experience profound consequences as a result of this diversified
approach (Perkin).
Perkin (1997) stated that Peter Abelard began to question the traditional
curriculum and established a tradition of academic freedom that was to “shake the
medieval church to its foundation” (p. 5). Perkin developed an instrument of
philosophical analysis, thereby destroying the meaning of sacred and classical texts in an
attempt to reconcile their contradictions, ultimately searching for realism and the
meaning of life.
The first full universities were popular with students who gathered to hear the
great masters take a philosophical approach to the dissection of the church and its
traditional beliefs. They were excited to learn through teachings of the great philosophers,
such as Aristotle and Plato, the meaning of life. According to Perkin (1997), “its promise
of esoteric knowledge and wisdom and its training in intellectual analysis and subtle
argument excited generations of young scholars who flocked to Paris and other
universities to learn the meaning of life and eternity” (p. 5). For the first time, the
university began to take on a corporate form with both masters and students organizing
themselves against the clergy. In a move meant to offset this aggressive influence, both
Catholics and Protestants alike scrambled to establish new institutions to regain spiritual
control over the student’s mind. As a result of the counterattack, the students and elders
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grew wary of the religious wars, and, by the 18th century, the institution of higher
education was reduced to training priests and pastors, some civil servants, and those too
poor to afford private tutors.
Then came the Enlightenment Period, a critical, rationalistic view of the world
primarily based on scientific reasoning. This “rational cosmology,” as it was called by
Perkin (1997, p. 25), began to challenge the doctrine of universities with the assertion
that it was senseless to learn old doctrine of little use outside a religious career.
According to Perkin, “It undermined the universities as the homes of outmoded
theoretical knowledge, still based largely on Aristotle and the medieval schoolmen and
increasingly out of touch with observed reality” (p. 14). This view was eventually to
shape the university and the organized world for decades to come. This new direction
even managed to avoid the influence of the Industrial Revolution of the 18th century until
the emergence of the modern research university began to draw institutions in a different
direction.
This brought the emergence of the research university, a modern version taking
on a shape similar to what educators are accustomed to seeing today. Although its origin
came about nearly by accident as a way to save money, its powerful influences had as a
capstone accomplishment the conversion, by shame, in the 1850s and 1870s of both
Oxford and Cambridge into modern institutions. The fiscal genius of replacing the regent
master who taught the whole curriculum in favor of the single-subject professor and the
emergence of the research laboratory highlighted the structure of the new organization.
Perkin (1997) reported as follows:
The modern university, combining teaching and research (rather than the
conservation of traditional knowledge) began almost by accident in two poor and
at that time marginal countries, Scotland and Germany. Each independently
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invented the same device for saving money, the specialized, single-subject
professor, replacing the traditional regent master who taught the whole syllabus.
(p. 16)
This was followed by a variety of societal influences, any or all of which possessed the
potential that may have resulted in the downfall of a great number of church-based
institutions.
Worldly Forces of Obliteration
The fact that the colonies were recipients of higher education as an export of their
mother Britain was primarily a result of a need for the English colonists to train their own
pastors. As a result, all nine colonial colleges founded before the American Revolution
began as religious institutions. They followed the models of Oxford, Cambridge, and the
Scottish universities, emphasizing general education and the training of moral character.
Harvard, one of America’s institutional icons, represented an effort to not only advance
piety, civility, and learning, but was also patterned after the English model that originated
from the prophesying that had developed during the Elizabethan years as instruments for
the education of practicing ministers. Over time, they evolved from seminaries into
liberal arts colleges, setting the stage for what we now know as the undergraduate general
education experience of today.
According to Perkin (1997), the British colonists exported higher education very
quickly to the North American colonies not as promoters of home policy but more as
dissenters in religion. Needing pastors also as dissenters in religion, nine colonial
colleges were founded prior to the American Revolution. These institutions began as
religious seminaries as instruments of faith and community: Harvard College in Boston,
Massachusetts, in 1636; William and Mary College in Williamsburg, Virginia, in 1639;
Yale College in New Haven, Connecticut, in 1701; Princeton College in New Jersey in
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1737; King’s College (later Columbia) in New York City, New York, in 1754; the
University of Pennsylvania in Philadelphia, Pennsylvania, in 1754; Brown University in
Providence, Rhode Island, in 1764; and Dartmouth College in Hanover, New Hampshire,
in 1769.
Since the beginning of American higher education, faith-based institutions began
to steadily relinquish their spiritual missions, evolving from seminaries into liberal arts
colleges, educating the gentleman planter, the cloth merchant, and fulfilling the needs of
society and thus setting a pattern to the present American undergraduate (Perkin, 1997).
Some gave way to societal influences, some saw their spiritual mission dissolve when a
need arose for greater resources, yet others saw their secular transformation transported
by a vehicle known as freedom, the very premise by which the American nation was
developed (Perkin). Some institutions saw their spiritual side surrender to the hands of
academicians who, through the promotion of their own disciplines, contributed to the
demise of the religious control over the institution. Although none of these singly
represented a new phenomenon, together they contributed to higher education
secularization that has prompted a sense of urgency as a result of their profound
implications.
The Increase of Religious Diversity
At the beginning of the 18th century, the secular government and the established
church jointly exercised authority over the English colonial colleges of North America.
Then, growing religious diversity during the middle decades of the 18th century
challenged the traditional forms of college governance. An influx of representatives from
a variety of religions put tremendous pressure on the working agreements that had been
in place and operational since the beginning of the century. The heterogeneity of these
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groups forced the colonies into an English version of tolerance. Combined with the
Evangelical movement of The Great Awakening, this translated into an established policy
where the dominant church of each province had authority but was encouraged to accept
denominational differences and where minority denominations were guaranteed religious
liberty while attending the college of the dominant religion in that region. Thus, the
adoption of a policy of tolerance meant that under conditions of pluralism,
accommodation and conciliation were mandatory in an effort to avoid conflict. However,
it was the same political influences that persuaded the institutions to be diverse in
denominational representation that subsequently led to the trend toward secularization.
Herbst (1962) postulated,
Under the pressure of demographic forces, toleration became an outmoded policy
by the end of the eighteenth century, and the religious disputes became
transformed into political battles involving the colleges in the larger social and
political issues of the colonies. (p. 54)
Campuses of colleges and universities reflect the world today with diversity and schools
are continually challenged to learn how to engage them all.
Professionalism
As is the customary route for most organizations, colleges began to take shape
and form and thus fell into the trap of institutionalization. There were many drawbacks to
their growth and professionalizing such as a higher dependence on the government
causing them to feel pressure to conform as well as the bureaucracy that develops when
the roots of institutionalizing started to rear its head. Perkin (1997) added, “As pivotal
institutions of the new society they have become targets for politicization by student
radicalism of a kind that can have widespread national and international effects and be
counterproductive for higher education” (p. 31).
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The professional career of the people grouped, later to be known as professors,
were bright graduates who were considered ready to teach all subjects attended by
undergraduate students. They were preparing for careers in the ministry. In an
atmosphere most easily recognized as a boarding school, the tutor took a class of students
through all 4 years of training. According to Finkelstein (1997),
The responsibilities of tutors were both pedagogical and pastoral or custodial in
nature. Although it rarely came to fruition, ideally, a single tutor was assigned the
shepherding of a single class through all four years of their baccalaureate
program, both inside and outside the classroom. (p. 81)
Tutors were with their pupils almost every hour of the day (in the classroom recitations,
study halls, and at meals) and slept in the same chamber with some of them at night.
Finkelstein also stated that “they were responsible not only for the intellectual, but for the
moral and spiritual development of their charges” (p. 81).
As the tenure of these tutorships lengthened, the permanent faculty position
evolved. According to Finkelstein (1997), by 1800, permanent professors equaled tutors
in numbers at Harvard. By 1820, this trend had a pervasive influence on American
college campuses. By 1850, a significant number of Americans were studying in
Germany and bringing their institutional character and research model back to permeate
their respective institutions. Hence, the traditional curriculum began to give way to the
development of academic disciplines (professional vs. amateur) and graduate education.
A diverse faculty promoting each discipline appeared to be a positive factor--on
the surface at least. However, as time would eventually tell, no influence seemed to have
a greater impact on spirituality than professionalization. As Finkelstein (1997) reported,
The progressive secularization of American society was penetrating the classical
college, subjugating the demands of piety to a “religion” of progress and
materialism. At the same time, the rise of science and the growth of scientific
knowledge was breaking apart the classical curriculum and giving rise to the
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development of academic disciplines (the distinction of professional vs. amateur)
and of research and graduate education. (p. 84)
In 1820, the vast majority of the professors began to spend their spare time in
itinerant preaching and involved with missionary societies. This would change
dramatically, however. By the last quarter of the 19th century, learned societies and
specialized disciplinary journals began to appear.
Student Discipline
In the 17th century, Harvard’s student disciplinary policy and practices reflected
the purpose of the institution, that, according to Moore (1997), was to train very select
young men for leadership roles in the ministry and magistracy of the puritan
commonwealth of the state of Massachusetts, thus subjecting every aspect of their lives to
harsh scrutiny by college officials. If the behavior of these students did not conform or
stray away, according to Moore, they were deliberately disciplined “to reinforce the
objectives of the college” (p. 108). By the end of the 18th century, however, the campus
climate hardly reflected the institution’s sincere intent to enforce these established
guidelines.
The character of the student body greatly deteriorated due to the relaxation of
admission standards that allowed significant numbers of students into schools that were
not like-minded about the moral intent of educators. Although of undisclosed origin,
financial woes also infected the institution despite the increased enrollment. Evidence
also showed that Harvard may have grown financially had it tightened admission
standards. Moore (1997) contended as follows:
The College did not elect that course. For the most part, there was marked
willingness to accept everyone who applied, particularly the sons of notable
families, and to make every effort to see that the young men received their
degrees, misdeeds to the contrary notwithstanding. (p. 111)
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Academic Freedom and the Curriculum
Colleges experienced increased growth and diversity during the pre-Civil War
period. Their curricular offerings began to evolve into ones that would serve as models
for success. With greater diversity in courses of study, the chance of drawing students
with varied interests increased. This philosophy manifested itself in such great
proportions that education reformers began to see the need for an elective system.
Beginning with the reforms of Charles W. Eliot at Harvard in the 1870s, the new
curriculum transformed the university by 1890. What was known as the “classical
curriculum” was all but forgotten in favor of a curriculum of varied study and student
choice--the elective system. This further enhanced the downhill spiral into secularization.
Eliot (1997) asserted that a university of liberal arts and sciences must give its students
three things: “Freedom in choice of studies; opportunity to win academic distinction in
single-subjects or special lines of study; a discipline, which distinctly imposes on each
individual the responsibility of forming his own habits and guiding his own conduct” (p.
365).
From this so-called awakening came a keen interest in the sciences. Reporting on
a recent study, Potts (1997) stated that “Almost one-third of students at Baptist affiliated
colleges during the 1850s were enrolled in nonclassical degree programs” (p. 155). Yet,
the most interesting product resulting from the relationship between curricula and
modernizing society is that of a bachelor of art’s degree. Taken in the context of the
modernization of curriculum, this was interpreted as open-minded and liberal, which in a
dichotomous fashion promoted the liberal arts degree. According to Gruber (1997),
“Between 1820 and 1920, almost nine thousand Americans studied in German
Universities . . . either receiving advanced training as part of an American doctoral
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program, or more typically, taking a German Ph.D. degree” (p. 206).
The process of cultural transfer had begun and, according to Gruber (1997), “The
German ideal of the free pursuit of knowledge, without religious, political, or
administrative control, exacted both praise and envy from Americans from the time they
first began to study in German universities” (p. 208). By the time they organized the
American Association of University Professors, American professors had concluded that
academic freedom was the prerequisite of the profession. In this fashion, academic
freedom in America had become associated with civil liberty.
Colleges around the country had at that time shown the interest and ability to
teach the social sciences to a population that was growing in size and need. What came as
a surprise, however, was the debilitating noise created by the faculty who were active in
adopting a social scientist’s approach to the curriculum. Ross (1997) corroborated this
notion when he stated as follows:
In part the failure to believe literally in Christianity any longer or the failure to
achieve the religious experience some evangelical sects demanded led them to
pour their energy into the fervor for moral betterment. The organic religious
values and idealistic world view of the evangelical social scientists made the
social conflict they saw around them particularly painful and led them to seek
ways to use their scientific knowledge to restore social harmony. (p. 295)
Needless to say, this led to a further watering down of the classical curriculum and
shaped a new faculty profile.
Accreditation and Standardization
According to Anderson (1997), the period from 1895 to 1920 was aptly termed
“the age of standards” (p. 434). During those years, regional associations announced what
were considered acceptable practices and, starting with law, medicine, and engineering,
began accrediting colleges. In addition, the U.S. Bureau of Education began to rate
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colleges and to date publishes elaborate data on them. According to Hawkins (1997), in
1908, the Association of American Universities declared its intention to undertake the
“standardization of American universities” (p. 321).
A system of accountability would reflect a positive development, especially
during the period of 1895 to 1920. Yet, institutions would ultimately succumb to
pressures of accreditation for fear that a financial disaster would befall their institution.
According to Anderson (1997), institutions were not surveyed for the purpose of
accreditation except upon application, and it was “virtually impossible for a college or
university to exist as an important institution without the approval of these rating bodies”
(p. 439). This could have profound ramifications because minimum standards, based on
common units of measurement developed for a Christian institution by a secular agency,
could only produce disastrous results. Hawkins (1997) posited that even if heads of
colleges and universities aided in launching the standardization movement, they began to
have second thoughts as undue pressure was exerted on the institutions they headed.
Orlands, as quoted Hawkins, wryly observed, “University presidents have responded to
accrediting agencies much as a dog responds to fleas--and with as little ultimate success”
(p. 326).
Mission Versus Market
As these institutions of good intentions came under fire from a variety of secular
influences, they would largely succumb to the pressure or scrutiny that these forces
would bring or perish in the process. In either case, many of these early institutions
would relinquish their spiritual mission as a result of these factors, and the ones that were
founded during this period would prove to omit spirituality from their mission altogether.
How and why spirituality is important in institutions of higher learning,
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particularly in Christian institutions, is further discussed in light of mission not market.
The remainder of this project was devoted to the examination of these factors in an effort
to reveal a phenomenon that has no firm origins in the postmodern era but has a heritage
of succumbing to societal influences and could have severe implications for the Christian
institutions of higher education today.
If not viewed through a critical lens and approached with a sense of urgency every
day, the concern with market over mission will contribute to the statistics of faith-based
institutions that have fallen to secularization. The current trend of campuses replicating
their services to extend beyond the boundaries of their comprehensive campuses will
force faith-based institutions to be creative in their approach and to develop a new
paradigm for spiritual development that helps students understand the value and
importance of transformative spirituality. They must be deliberate in their efforts to keep
their spiritual mission or they will lose their spiritual heritage, relegating it to a mere
historical artifact. Marsden (1994) emphatically supported this view when he stated, “If
Christianity was to have a significant role in universities, it would have to be at least an
option in the curricula” (p. 396).
The battle in this day and age appears to be in the form of mission versus market.
The tremendous amount of competition for students caused by a flooded market of
programs has resulted in institutions sacrificing spiritual components of the institution’s
mission in favor of market models. Operating under the basic premise that increased
enrollment is synonymous with increased revenue, institutions are venturing far beyond
their established boundaries for a greater share of the potential market. Reaching fiscal
goals may require an institution to exercise flexibility in its philosophy if not
compromising its very mission altogether.
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Spiritual Emphasis in Traditional Programs
Students who actively engage in the extracurricular offerings of the traditional
campus reap a profound benefit with respect to their learning outcomes. Donaldson and
Graham (1999) corroborated this when they stated that “research demonstrates that
college has a significant impact on all students who enroll and that the positive effects are
more pronounced for students who actively participate in the college environment” (p.
24).
The nontraditional students’ priorities (those who are 25 years of age or older) are
typically centered on getting home to tend to family and household or church
responsibilities, completing their homework, and preparing for their own classroom and
students. These activities carry a heavy load for the adult student, thereby leaving little
room for involvement in traditional campus activities even if they are available at offcampus locations.
Winston (1999) found that “the typical (nontraditional) student at a religiously
affiliated school is white, female, married, employed full-time and between 36 and 50
years old--which is to say very similar to her counterpart at a secular school” (p. 5).
Although never confirmed, the school being evaluated believes their typical
nontraditional student is very different from that portrayed in Winston’s (1999) study.
Although it may be true in the main campus in Illinois, it is quite different in the south
Florida location where the context is believed to be primarily Hispanic and Haitian,
amongst others. However, like most nontraditional students on almost any campus, they
are generally older with adult responsibilities, and their individual needs and priorities
would also be compared to those of the traditional student on a traditional,
comprehensive campus. Many nontraditional students are married and have school-aged
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children. Some even have thriving careers. With such a profile, these students are
overburdened with meeting the needs of school-aged children and a plethora of other
household-related responsibilities. This is not taking into account those who are
bivocational ministers who start their undertaking of pastoral or ministerial work after
meeting the demands of the primary occupation.
Often, these students are also full-time employees with their families being
dependent on their income. Although this is nothing to take lightly in its own right, it
becomes an even heavier burden when students are required to complete outside-of-class
activities. All of this is meant to accurately portray the typical nontraditional student in an
off-campus program. The Winston (1999) found as follows:
The profile of students at faith-based schools indirectly suggests that adult B.A.
degree students, already juggling family, career, and educational responsibilities,
may not be able to add additional religious and civic commitments that may be
introduced as part of the college’s mission. (p. 6)
Barriers to Transformative Spirituality at Satellite Campuses
It is no surprise, then, that in spite of the spiritual mission of the institution,
college officials argue against the feasibility of spiritual development at a satellite
campus location. This belief and subsequent operational credo tends to send a subtle
message, saying in effect that the spiritual mission of the institution will be carried out
when possible, if the opportunity presents itself, if interest is shown, or circumstances
permit. According to Winston (2000), part-time students over the age of 25 are the fastest
growing segment of the higher education population. This population also seeks
programs in evangelical and other faith-based colleges, putting these college
administrators in a dilemma because they serve two different student populations with
different agendas and goals. As Winston (2000) reported, “It’s God versus mammon,
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recast as a conflict between mission and market” (p. A12).
The opening of a satellite campus carries a multitude of responsibilities and
inherent dangers. Among these is maintaining continuity among campuses in curricular
services, hiring qualified faculty, ensuring quality instruction, and promoting discourse.
Most importantly, however, is the responsibility of carrying out the mission of the
institution. In Christian higher education, it is embracing the spiritual heritage of the
institution that is paramount.
Those responsible for the growth and success of off-campus programs may offer a
vitally different perspective, one that includes a significantly different set of priorities.
With revenue serving as the bottom line, leaders may be tempted to allow the market
share to have more pervasive influence over the governance and direction of the program
than those elements considered essential for spiritual growth and embracing the parent
organization’s mission. Therefore, it is imperative that these institutions aggressively
maintain their spiritual identity. Otherwise, according to Winston (2000),
We run the risk of developing an unfortunate educational schizophrenia--a twotier system, with one component unrelated to the core identity. Such a system not
only calls into question the defining characteristics of a religious institution’s
mission, but also undermines the diploma’s values for the traditional student.
Unless the institutions change their practices, the disparity between mission and
market will continue and perhaps even grow. (p. A12)
The problem may be in the unfounded existence of a comprehensive program for
extending the spiritual mission of Christian institutions of higher education to the
nontraditional student; alternatively, it may be due to the lack of a proven vehicle for the
delivery of a spiritual development program to this population.
Purpose of the Investigation
The purpose of this qualitative applied dissertation was to evaluate the current
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organizational leadership program and explore its satellite campus to determine what, if
any, transformative spiritual development had taken place and to learn from those who
participated in the project how the satellite campus could take a more proactive position
by developing preventive measures to avoid secularization in its effort to maintain the
spiritual mission of the institution. This evaluation is expected to lead to
recommendations for program enhancement in hopes that it can become a spiritually
transformative academic journey that shapes leaders of competency and character who
are more knowledgeable about the importance of divine call. It is hoped that the earlier
section of this chapter has provided an understanding of the origin and variety of causes
associated with the secularization phenomena to provide knowledge and contribute to the
educational community by identifying sources of secularization and how they may
already be prevalent in an institution’s satellite program.
Initial Research Questions
Seven research questions were considered for this research study to guide the
process of investigation. These questions are as follows:
1. What significance does transformative spirituality hold in a Christian
university?
2. Do you feel your academic journey has made an impact on your personal
transformation? If yes, in what areas?
3. Do you feel the program was beneficial enough to recommend it to others in
your circles of influence?
4. Do you believe other essential program components (i.e., activities or
specialization tracks) should be present to enhance the current organizational leadership
program?
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5. Do you recall “moments of meaning” while in school that led you to your
personal spiritual transformation?
6. Do you believe a different infrastructure is needed at the south Florida campus
to develop, support, and maintain a spiritually transformative organizational leadership
program?
7. What would be appropriate criteria to evaluate success in the recommended
enhanced spiritually transformative organizational leadership program?
Definitions of Terms
Calling. This term refers to a personal and spiritual charge that Christians believe
God places in or on the life of particular individuals within the faith. Brennfleck and
Brennfleck (2005) stated the following:
Before being called to something, we are called to Someone-God. There are
primary and secondary callings, our primary calling is to be in a personal
relationship with God through faith in Jesus Christ. Secondary callings include
such life roles as parent, spouse, family member, worker, student, church
member, citizen, friend, and neighbor. Our secondary callings provide the
contexts in which we can live our primary calling to follow Jesus. (p. 7)
Character. According to Thrall, McNicol, and McElrath (1999), this term
involves “the inner world of motives and values that shapes our actions--the ultimate
determiner of the nature of our leadership” (p. 1).
Competency. WorkReference Dictionaries (1999) referred to this term as “the
quality of being adequately or well qualified physically and intellectually” for any given
task (Noun section, ¶ 1).
Forming. For the purposes of this project, The New Roget’s Thesaurus (1995)
defined this term as “to model, form or shape; acquire, develop” and “the essence of
something” (p. 129).
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Holistic. This term refers to looking at the whole system rather than just
concentrating on individual components. Caldwell (2005) also referred to this term as
“systems thinking” (p. 84).
Transformative learning. This term emphasizes reflective learning; the intuitive
and imaginative process; and the ethical, spiritual, and contemplative dimensions of
education. Mezirow (1997) explained the term this way:
The kind of learning we do as we make meaning of our lives. It's become a very
popular topic in adult education because it doesn't just involve classroom
learning--it involves learning about our lives. The meaning making process can
change everything about how we look at work, family, and the world. (p. 98)
Transformative spirituality. Similar to transformative learning this term is, in a
broad sense, a concern with matters of the spirit that once experienced changes one’s
view and behavior in work, family, and the world.
Satellite campus and location. This term refers to an educational institution’s
higher education program operated off the grounds of the main campus location.
Spiritual development. This term refers to the process of growing the intrinsic
human capacity for self-transcendence in which the self is embedded in something
greater than the self, including the sacred. It is the developmental engine that propels the
search for connectedness, meaning, purpose, and contribution. It is shaped both within
and outside of religious traditions, beliefs, and practices (British Humanist Association,
2007).
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Chapter 2: Literature Review
This literature review is divided into 14 sections on related topics that discuss the
variables of this study. Section 1 provides a historical perspective on higher education in
America. Second 2 identifies a variety of secular influences that have changed the
connection between faith-based colleges and the churches that sponsored them. Section 3
describes the current state of faith-based institutions. Section 4 identifies the secular
forces that affect today’s Christian institutions. Section 5 introduces the emergence of
adult degree programs. Section 6 looks at the influence of spirituality in American culture
and in specific workplaces. Section 7 explores how adult students are different from
traditional students (youth) in their spiritual-formation process and the factors that make
them more receptive to spirituality. Section 8 discusses the spiritual dimensions of adult
learning in the field of higher education. Section 9 describes traditional and
nontraditional models of spiritual development. Section 10 exposes the differences in the
traditional and nontraditional models of spiritual development for personal
transformation. Section 11 focuses on some essential components of transformative
spirituality in other schools. Section 12 explores the suggestions from scholars for
bringing about transformative spirituality in higher education. Section 13 discusses the
impact of transformative spirituality on the soul competence in leaders. The last part,
Section 14, provides a chapter summary and conclusion.
Historical Perspective of American Higher Education
In order to plan for a successful future of institutions of higher learning, it is
necessary to look at the collective past of such institutions. According to Dockery (2000),
it was once the goal of almost every college in America to fully integrate faith and
learning. Dockery reported as follows:
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Prior to the 19th century, every college started in this country--with the exception
of the University of Pennsylvania and the University of Virginia--was a Christianbased college committed to revealed truth. All of that changed with the rise of
secularization and specialization, creating dualisms of every kind--a separation of
head knowledge from heart knowledge, faith from learning, revealed truth from
observed truth, and careers from vocation. (p. 1)
Faith and learning were at one time synonymous with higher education. If Christian
higher education is to prevent its own demise, it must examine the destructive influences
of its historical past.
The Rift in the Connection: Past Secular Influences
It is said that individuals can learn to prevent future errors by learning from the
past. Therefore, it is suggested that an analytical approach to the past be taken to reflect
on the consequences of decisions made and compare it to present circumstances. In an
attempt to learn more about possible factors contributing to the early demise of Christian
institutions, a variety of factors must be considered while understanding that there was no
single factor that was responsible for the secularization that occurred in the 19th century.
There were a variety of factors leading to secularization of the modern university.
The more the university leaned toward growth and prestige, the more it became open to
secular influence. The academia simply became a microcosm of society itself. According
to Dockery (2000), all academic disciplines and specializations should be taken from the
“vantage point of faith, the foundational building block for a Christian worldview” (p. 1).
He argued that separating faith from teaching and learning has resulted in the confusing
and disconnected approach to higher education, including church-related institutions.
Whatever the case may be, few would argue that by the end of the 19th century,
secularization of the American university was all but complete. In the final analysis, the
issue is simply that academia kicked Christ out of college. In a tragic twist of irony, the
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very institutions of higher education established by the Church--Harvard, Yale, and
Princeton, to name a few--systematically excised Christian tenets from their curricula and
their purpose, rendering the schools unrecognizable to their founders. The secularization
of America’s colleges and universities resulted from decades of sociopolitical changes,
and few escaped the transformation as it currently exists.
The Current State Among Christian Institutions
As society increases its demand for the type of atmosphere that only private
institutions can provide, the Christian institutions are again faced with secular influences
that possess potentially harmful characteristics. According to Lyon and Beaty (1995),
historically, the university was born from the Christian faith and was supported through
the patronage of Christian communities for over a century. However, in the 20th century,
according to Lyon and Beaty, “religious communities and the universities they parented
have been linked to one another by increasingly slender threads, which sometimes are
forcibly broken and sometimes wither due to neglect” (p. 73).
Benne (2001) examined this phenomenon, summarizing the disconnection
between religion and the academy as follows:
All [the schools] have gradually moved through several phases: first, making
education nonsectarian by identifying with a general, generic Christianity; then by
an appeal to spiritual and moral ideals of a vaguely religious or patriotic cast; and
finally, by the exclusion of specifically Christian religious values and practices in
the name of allegedly universal intellectual, moral, and democratic qualities.
(p. 164)
To varying degrees, higher education traded in its principles in the quest for a foothold in
the secular marketplace. According to Beattie (1995), Catholic educators recognize that
their institutions are fast losing their religious identity in order to become acceptable to
the “dominant culture” (p. 53), and probably educational institutions of other Christian
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denominations were placed in a similar position as their Catholic counterparts 2 decades
back. Beattie reported that “preliminary research shows that schools that combine both
academic rigor and religious identity may earn significant advantages in student
recruitment, faculty teaching and academic prestige” (p. 53).
Outside, secular influences are sometimes associated with yesteryear. Yet, such
issues as accreditation and its influence on recruitment; enrollment; and, ultimately, the
fiscal stability of tuition-dependent private institutions cannot be ignored. Burtchaell
(1998) supported this and pointed out the following:
The Western Association was demanding that Bible colleges sweep aside their
Bible requirements in order to gain accreditation. Haggard and his board resisted,
and in 1964 he was delighted to have the college fully accredited without
sacrificing a single credit hour of Bible in the curriculum. (p. 751)
Speaking with regard to a particular institution, Burtchaell (1998) continued, “No
one could have predicted what would follow from accreditation. The enrollment
immediately increased by 50%, and showers of fiscal blessing flowed in abundance”
(p. 758). The issue of secularization, however, is far from dead. The issue was not one
that faded as the 19th century came to a close. The issue is alive and well in the 21st
century and continues to threaten the mission of those institutions trying to remain
Christian institutions. There remains a large contingent of Christian institutions that still
have much at stake. According to Dockery (2000),
The situation has changed even more drastically at the end of the twentieth
century with the rise of postmodernism, which includes the loss of a belief in
normative truth, and the influence of relativism, in almost all spheres of
knowledge. (p. 3)
The Continued Challenge: Present-Day Secular Forces
The past 40 years have witnessed a significant shift in the evangelical world from
Bible colleges to simply colleges. According to Marsden (1992),
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Of the 100 or so evangelical colleges--the total number of students would equal
about two state universities. 100 years ago--students in church related colleges
equaled half the student population. In 200 plus years, we have witnessed a
tremendous shift in American higher education with the secularization of the
academy. (p. 115)
Meilaender (1999) pointed out that in an attempt to become as diverse as the world and
imitate other academic institutions, church-sponsored institutions have lost their “own
particular character” contributing not to diversity but to “the homogenization of
American higher education” (p. 3).
In the present-day state of choices and options and correctness and acceptance,
the struggle that all Christians face on a daily basis is certainly no different for Christian
institutions of higher education. According to Beattie (1995), only a few institutions have
been able to preserve their religious identity while at the same time achieving national
prominence in both teaching and research in the humanities as well as in the sciences.
In a much deeper context, Glassford (1996) argued that “individuals who have
entered into the faith commitment experience the ‘already’ ‘not yet’ tension of the KG
(Kingdom of God) due to the mental strife they endure because of the standards of KG
and the world” (p. 3). Sometimes an allegiance to God causes rifts in the academy where
money in many cases has become master because of survival and, not necessarily, desire.
A great illustration that supports this point is a recent article in Christianity
Today, where Hamilton (2005) discussed the recent resignation of Robert B. Sloan as
president of Baylor University, which the writer declared sent tremors throughout
Christian higher education. The reason for such tremors was the apparent failure of
Sloan’s attempt to be the lead architect and builder in an ambitious 10-year plan to
transform Baylor University into a top-tier research university with a strong authenticity
to the tradition of Christianity.
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Such challenges continue and there seems to be no simple way around it.
However, with higher education facing several challenges, other fields seem to be
embracing spirituality and Christian traditions (as well as other religions). In addition to
the demands on institutions by secularization, there is another wave of demands coming
from a burgeoning population of students; they are called “adult learners.”
The Adult Degree Revolution
Adult learners are the bread and butter of learning institutions. Because this study
focused on an ADCP, it was in this context that it is important to understand the history
of how adult degree programs have come into existence and the current demand for
schools, whether secular or religious, to continue providing educational access to adults.
The fact is that adult learners, long the stepchildren of colleges and universities, have
become the norm, and statistics indicate that academia better get used to it. Hadfield
(2003) quoted the National Center for Education Statistics as saying the following on
adult education:
About 159 million people in the United States are twenty-five years of age or
older. Of that number, 117 million have no educational degree beyond high
school, and another 10 million have not completed formal education beyond an
associate’s degree. (p. 24)
Before World War II, the accomplishment of a college degree was something that
was seen as a privilege of the elite. Since then, the population that has attained higher
education (4-year degrees or higher) has gone from 5% to 25% in the over-25 age
category (Maehl, 2004). The reason for this drive towards education is simply the value
that society has placed on it and how it views those who attain it. It seems that a
bachelor’s degree has become what a high school degree used to be in earlier decades, the
entrance ticket to at least being invited to interview but not necessarily enough to

30
guarantee a job.
Since the mid-1990s, 44% of those enrolled in institutions of higher learning have
been people over the age of 25. This rise in enrollment by adults has been attributed to
such things as job necessity, first-time recognition of a desire to do something concrete,
and the realization that experience could count for credit toward degree completion
(Maehl, 2004). In addition, because of the changes and innovations in the field of
education, such as distance learning, cohort model accelerated programs, and other such
degree-completion programs, an adult degree revolution has begun and it shows no signs
of dissipating any time soon.
As adults return to school in droves, institutions find that many of them bring with
them a number of previous credits from other schools where they were not able to finish
their education and that some even have 2-year degrees. Recognizing this, administrators
of institutions of higher learning believe that there should be a way for these adults to
proceed toward their baccalaureate expeditiously.
One of the models that emerged from this academic realization was the ADCP.
The basic premise of such a program required institutions to review previous academic
records of applicants to see if these students qualified with 60 credit hours or with an
associate’s degree. Those who had not completed the necessary requirements were
advised on to how to make up the remaining credit hours before they entered the degreecompletion program. Those who were eligible were able to get their bachelor’s degree in
a period of 2 years or less with continuous enrollment. The format was arranged in such a
way that the degree could be earned through alternative class schedules, class seat time
(i.e., instead of 13-week classes, perhaps 7 weeks), and inclusion in a cohort group
(formation of a body of individuals who go through the program as a team).
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The ACDP model varied greatly from earlier models catering to adults because,
according to Maehl (2004), although this program was “highly structured and based on
strict rules” (p. 10), the earlier models were more focused on the individual student’s
needs. What helped make this program successful was the predictability of the
curriculum; scheduling; the cohorts that helped people form connections at school; and,
finally, the usually guaranteed tuition rates (Maehl). By the 1990s, the quality of controls
present in ADCPs was questioned. By the late 1990s, two studies had been released that
made recommendations for existing and future planned programs with the hope that it
would help planners, evaluators, and accreditation committees plan for the future.
Because of globalization and technology, an institution that has become widely
and wildly successful is the University of Phoenix, a for-profit degree granting institution
that advertises itself as the nation’s largest university. Their Web site indicates that the
university has 180 campuses and 40 online degree programs. According to Maehl (2004),
“For-profit institutions are highly responsive to changing learning needs in their regions
and manage shorter new program development cycles than traditional institutions do” (p.
13). Unlike ADCP programs of traditional schools, for-profit models, like the University
of Phoenix, make the changes that need to be made to excel and do it quickly. They do
not have to go through numerous and painstakingly cumbersome councils for approvals
to change courses, majors, or school policy and do not have the ego politics that are
encountered in many traditional schools. The University of Phoenix goes to great lengths
to maintain consistent learning goals and outcomes in their courses, even if offered at
different sites. They also assist those who have completed degrees with job placement
(Farrell, 2003). In speaking about her school, Doake College in Lincoln, Nebraska, where
she serves as Dean of Undergraduate Studies, Hadfield (2003) stated,
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We are ready to move at a moment’s notice and create programs and educational
services that fill the gaps in the knowledge and skill sets of our students. This
ability to change rapidly requires a restructuring of the traditional decisionmaking processes of colleges and universities. We tear down the bureaucratic
barriers to timely action and create new processes that allow us to identify
learning needs and then quickly serve them. (p. 22)
It seems that many traditional ADCP models could learn from these for-profit
institutions because they are leading the way today and doing so with passing marks from
accrediting bodies. According to the Education Commission of the States (2002),
“Accreditation and state regulatory agencies scrutinize them closely, and they devote
major efforts to comply with those bodies. The Educational Commission of the States
recently proclaimed them no longer to be outside the mainstream of higher education”
(pp. A22-A23).
Spirituality in the Culture and Workplace
In the American culture and workplace, there is a desire to develop leaders who
go into the world with spiritual awareness about their own journey as well as the journey
of those around them. Although this desire is expected in a Christian university, it has
been something that is being experimented with across disciplines and career fields.
In social work. Many schools of social work have already begun the practice of
including issues of spirituality into the curriculum. The University of Arizona has
developed the Society for Spirituality and Social Work. Their Web site indicates that
their purpose is to work on developing innovative approaches to spiritually sensitive
social work practice and education.
In a recent article, Paz (2003) discussed that spirituality, in a loose sense, is
worked into conventional psychotherapeutic practice of social workers as they consider
“spirituality as an integral part of the human person or at least as a potential wellspring of

33
strength for their clients” (p. 12). Paz stated that the Council of Social Work Education
includes spirituality as an important aspect of a client's life of which social workers
should be sensitive and cognizant. Gone are the days when only a handful of social work
scholars claimed that a moral or spiritual crisis was the root cause of many problems that
clients faced in everyday life. Spirituality in social work practice is a recent contribution
to the mainstreaming of spirituality into social work.
In health care. Similar to the importance of spirituality in psychotherapy and
social work is its increasing impact in the area of medicine. Sloan, Bagiella, and Powell
(1999) shared how the discussion of spirituality in medical schools and in the workplace
is becoming more commonplace today:
Religion and science share a complex history as well as a complex resent. At
various times worldwide, medical and spiritual care was dispensed by the same
person. At other times, passionate (even violent) conflicts characterized the
association between religion and medicine and science. As interest in alternative
and complementary medicine has grown, the notion of linking religious and
medical interventions has become widely popular, especially in the USA. For
many people, religious and spiritual activities provide comfort in the face of
illness. However, as US medical schools increasingly offer courses in religion and
spirituality and as reports continue to indicate interest in this subject among both
physicians and the general public, it is essential to examine how, if at all,
medicine should address these issues. (p. 664)
Interest in connecting religion and medicine is high. In a recent poll of 1,000
adults in the United States, 79% of the respondents believed that spiritual faith could help
people recover from disease, and 63% believed that physicians should talk to patients
about spiritual faith (Sloan et al., 1999). Recent articles in highly respected national
newspapers, such as the Atlanta Constitution, Washington Post, Chicago Tribune, and
USA Today, reported that religion can be good for an individual’s health (Sloan et al.). In
addition, in 1996, a new magazine named Spirituality and Health was launched, which
reports on the people, practices, and ideas of what they consider the current spiritual
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renaissance and its connection to all disciplines (Sloan et al.).
Adults and Spiritual Formation
The demand for secularization is everywhere and institutions of higher learning
have felt it as well. Educators in Christian institutions understand that they are educating
adults in a transitioning society. They recognize the need for evaluation and that student
spirituality must be addressed through an understanding of how adults grow in a process
of spiritual formation. Although most Christians in America know that the church is the
main institution where spiritual formation takes place, more and more people hope and
count on Christian higher learning institutions to come alongside the church to provide a
focused effort on spirituality and faith expansion along with skills-set development for
the marketplace. As educators think and plan around their efforts to provide
environments where transformative learning and spirituality can coexist, it is important
that they have an understanding on what marks adult spirituality and the factors that
either detract or enhance it.
Mark of Adult Spirituality
It could be difficult for educators to assess where adult students are in their
spiritual journey. As Wilhoit (1993) asserted, “One key feature of adult spiritual life
concerns the ability of adults to deceive themselves and others regarding their level of
spirituality” (p. 53). Therefore, according to Wilhoit, Christian institutions and the faculty
they hire need to push people beyond the pat answers, rehearsed spiritual language, and
masks many have come to put on in the world and remind them that “true spirituality and
maturity result from a heart aflame in a Scripture-directed relationship with Jesus Christ”
(p. 53). Wilhoit went on to state as follows:
The Christian competent educator needs to constantly put before people the
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necessity of faith that stems from the heart. It is very easy for people to find their
faith fulfilled in simply being “a good Baptist” or a “church-going Lutheran”; but
those charged with spiritual formation must push people past such false and
foreign understandings of spirituality. (p. 54)
In a society that lives in deep individualism, a school that creates an environment
where spiritual transformation can take place is indeed a dichotomy. Yet, as Wilhoit
(1993) explained, “spiritual change necessitates moving people in worship and prayer
beyond where they feel comfortable and into areas where they can do their business with
God even more fully” (p. 54).
Adult Spiritual Formation
Although, the challenges about spirituality and faith and its role in education
along with the debate on how spirituality can be facilitated in the classroom are ongoing,
everyone agrees that today’s leaders need integrity and character, all characteristics that
come from a heart that has been groomed in an environment that allows spirituality to
take its natural order. The spiritual formation of adults is crucial as they provide formal
leadership in the church that can influence others in their business and are responsible for
the nurturing of the faith of their families and loved ones. Educators and administrators
working with adult degree students should consider the role they play in creating an
environment of transformative spirituality from time of application to graduation.
According to Wilhoit (1993), the process of spiritual formation “involves a twofold work
of reducing the negative effects of common blocks or barriers to spiritual growth and
fostering an opening of oneself to God” (p. 51). This aspect of education should be
considered when addressing all matters related to student services.
Finally, without the integration of faith and learning alongside of transformative
spirituality, institutions of higher learning, specifically Christian institutions, leave out a
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major component of what is considered to be a whole-person developmental perspective,
one that occurs in six major domains: physical, cognitive, social, affective, moral, and
faith/spiritual domains (Dettoni, 1993).
Factors That Enhance Adult Spiritual Receptivity
It is crucial that administrators at Christian institutions understand that providing
a learning environment that is spiritually receptive for young traditional students is vastly
different for the adult population returning to school. The reason for this is that
adolescents view life from a totally different lens than do adults because they have yet to
experience, in many cases, pain and loss as well as the crucial question of vocation and
calling.
Yet, these very issues are the factors that make adults more spiritually receptive
and open to learn in a school that integrates faith, spirituality, and learning. As Wilhoit
(1993) reported, “One of the watershed differences between adolescents and adults lies in
recognition that the presence of pain and loss is part of life itself. Adults know this
because their experiences show that life holds inherent disappointments and loss” (p. 55).
The words of Peck (1978) resonated with many adults when he said, “Life is difficult”
(p. 15). Life situations can make a person bitter or better, open or closed, and these are
the people who apply to institutions for a faith-based degree, many of them searching for
something more.
The question of vocation and calling can also be a decision that is more on the
minds of adults than adolescents. Many adults have gone through several jobs and these
difficulties have caused discouragement and even disillusionment with their faith in God.
The reason for this could be found in Wilhoit’s (1993) statement, as follows:
Many adults have been led to believe that their identities can be found in their
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career or profession and find that corporate reorganizations or changes in business
patterns and technology that leave them unemployed or underemployed prove
devastating to their identity. (p. 55)
How educators in Christian institutions impact the thinking of students employed in the
marketplace is crucial. There are dispirited workers and often people will find themselves
to be disappointed in finding that work is neither deeply satisfying nor kindly delivered as
they were led to believe. Wilhoit stated, “The joys and disappointments of employment
impact people whose lives we seek to form for Christ as we hope they will impact the
world for Christ” (p. 55).
Wilhoit (1993) pointed out that adults are given choices for their vocations in life
and “vocation profoundly shapes the way adults understand their spiritual lives” (p. 56).
Vocation, according to Wilhoit, is more than just earning a livelihood; often, it is not the
sole purpose or role of the human being in the world. Wilhoit stated it is really an answer
to the following questions:
“How will I make a difference in the world?” and “How will I leave my mark on
the world?” For some, the answer is centered around their children, for others it
may be their profession, for still others, by spending themselves on others. (p. 56)
With this question at the crux of personal faith and life purpose, Christian
educators preparing students for degrees in a variety of fields have the potential to impact
them in a way that can truly be spiritually transformative. Wilhoit (1993) believed that
adults can better embrace the spiritual life with a “stability and wholehearted devotion
which seldom comes in adolescence” (p. 57). Because adults are the ones in the position
of influence in society both in the marketplace and in the religious institutions, their
spiritual formation is critical and cannot be assumed to be an automatic process. Life is
automatic but environments that allow for experiences of transformative spirituality that
changes behavior is not.
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The Spiritual Dimensions of Adult Learning in Higher Education
According to Merriam and Heuer (1996), there is a great spiritual hunger or a
search for the meaning of life in today’s world. A lot of attention is paid to various
aspects of education, the aesthetic, the social aspect, the emotional and physical aspect,
and the intellectual, but what is neglected, and which is equally important, is the spiritual
dimension. As English and Gillen (2000) said, “We argue that to omit the spiritual
dimension is to ignore the importance of a holistic approach to adult learning as well as
the complexity of the adult learner” (p. 2).
The discussion of all things spiritual is not only sought after in today’s world,
from the marketplace to the boardrooms, but is welcomed in every aspect of life for the
most part. Schools producing today’s leaders should give credence to the importance of
spirituality, especially at Christian universities. Harris’s (1996) definition of spirituality
can help clarify the reason for the sudden interest in it around the world. Harris stated,
“The hunger for spiritual riches is a desire for depth in our personal lives on one hand and
awareness of realms greater than ourselves on the other” (p. 15). Further clarification
came from Van Ness (1996), who distinguished between religious spirituality and secular
spirituality--the fact that people are religious does not mean that they are spiritual.
Secular spirituality is neither validated nor invalidated by religious varieties of
spirituality. According to Van Ness, “Its status is related to them but separable” (p. 85).
Therefore, it seemed that for Van Ness, religion was based on an organized set of
principles shared by a group, whereas spirituality was the expression of an individual’s
quest for meaning. Religion and spirituality may be connected but not necessarily so.
Leaders use their whole self in the activity of leadership; whether they realize it or
not, leadership is holistic in nature involving a person’s soul, not just mind or body.
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Moxley (2000) believed as follows:
It is not enough to add new leadership skills or techniques or model to our
repertoire, which is what we often attempt to do in leadership development
processes. Instead, a focus on our being and our spiritual development must
accompany new ways of doing. (p. 47)
According to English and Gillen (2000), “The search for a vision of life that
transcends contemporary social conventions--the spiritual quest--is not unique to the
current times” (p. 2). Pioneers in the field of adult education, such as Coady (1939) and
Yeaxlee (1925), consciously or not drew on hundreds of years of spiritual thought in
formulating a view for adult learning. For instance, they believed that citizens of any
country should have the opportunity to develop socially, morally, and spiritually. Coady
believed that any adult education endeavor should meet the spiritual as well as the
material needs of people. He believed in the integration of the whole life as opposed to
compartmentalization to meet people’s spiritual needs.
Vella (2000) introduced a revolutionary approach to adult learning. Vella coined
the term “spiritual epistemology,” which basically focuses on adult learners as subjects of
or decision makers in their own learning. Vella defined epistemology as “the study of
knowing and the art of learning” (p. 7). In addition, Vogel (2000) believed that “teaching
and learning that are holistic must be open to and reckon with the spiritual lives of both
adult learners and adult educators” (p. 18). Vogel believed that such a form of adult
education “honors the experience of each person and leaves room for mystery that can
lead to transformative teaching and learning” (p. 19).
Traditional and Nontraditional Models of Spiritual Development
The opinions of what components should compose a program necessary for
spiritual development vary almost as widely as Christian institutions themselves. Many of
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the models range from mandatory chapel to mandatory Bible courses. A few components,
however, begin to reemerge from sources. According to Dockery (2000),
We need to understand the central place a school or department of Christian
studies must play in a Christian college in carrying on this tradition by offering
courses required of all students in both biblical studies and the various areas of
Christian thought. (p. 6)
In Glassford’s (1996) work to create a paradigm for Christian higher education, he stated,
I believe that there are four implications for Christian Higher Education (CHE).
1. CHE is accountable to the church. 2. CHE must provide an integrated
approach. 3. CHE must focus on the belief-formation process. 4. CHE must equip
students to live tranformationally in the context of their vocation. (p. 4)
Some individuals believe that spiritual development and transformative
spirituality is not limited to certain disciplines that lend themselves to it but rather it is
something that can and should be fostered in every classroom. Dudley (1999) aptly
supported this when he argued that the academics in Christian teaching institutions have
the “privilege of fostering the development of faith in their students by stimulating moral
and ethical thinking, modeling grace-filled relationships, and providing experiences that
allow youth to put their faith into action” (p. 10).
Still, other scholars believed that it is the extracurricular activities that make the
difference. Beattie (1995) spoke to this when referring to S. P. Brooks, Baylor University
President (1902-1931), when he pointed that at Baylor University, they were just as
committed to the “spiritual sphere of human existence” and instilled these goals in
students through extracurricular opportunities “like chapel, the Christian association,
literary societies, and Y.M.C.A., and voluntary mission associations and prayer
meetings” (p. 56). In another contrasting opinion, Dudley (1999) argued that it would be
improper to send people into spiritual service without promoting spiritual development
and faith maturity. In his opinion, all fields of human endeavor are best learned by doing.
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A swimmer cannot learn to swim without getting into the water. An individual cannot be
a counselor if he or she did not sit with a counselee. A preacher learns by preaching and
listening to preachers. A teacher learns to teach by facing a classroom. According to
Dudley, “In no area is this principle more than in developing a mature faith” (p. 10).
The increase in popularity of graduate education programs and the growth of
distance education as a viable delivery system has brought new populations of students to
higher education. Concerned and conscientious institutions are trying to serve these new
nontraditional students. According to Carnevale (2002), Eastern University’s experience
with distance education is fairly common among religious institutions: “It’s at the starting
point at this point. They’re trying to integrate faith into all types of learning” (p. A19).
It is difficult to replicate traditional programs that provide a culture for
transformative spirituality and development in nontraditional programs because classes
are held at satellite locations away from the mother institution. It is even harder because
most adult education programs market their “get in, get out” philosophy toward degree
completion and adding components that could enhance spirituality scares those who want
the bottom-line numbers in applications; attendance; graduation; and, most importantly,
tuition dollars. According to Benne (2001), “Chapel is one of the main instruments of
student religious formation, but it cannot be the only one” (p. 194).
This heightened concern has inspired Christian colleges and universities to think
innovatively and creatively about the delivery of their spiritual mission to this new
population. Wood (1999) supported this when he stated as follows:
To be a Christian college or university--in this altered view of their mission--was
to serve common national ideals rather than particular ecclesial concerns: to
uphold general standards of conduct, to observe the golden rule, to promote moral
maturity and social advancement, to join the common search for knowledge, to
create a caring atmosphere. (p. 126)
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The increasing use of technology in the delivery of online programs adds yet
another dimension to the equation. According to Buchanan (1997),
It is possible to teach with the traditional didactic lecture format, by allowing a
professor to teach a course on the home campus while simultaneously teaching at
an extension campus, while still retaining the benefit of face-to-face interaction.
(p. 35)
Although this may be a viable alternative for the academic side of the curriculum, it may
not be as credible for the spiritual component needed for transformative spirituality to
occur.
The convenience of an online delivery format makes this a popular choice for
adult population markets, yet the lack of community building and fellowship activities
dismiss this as a viable option for spiritual development and transformative spirituality in
a major way. According to findings from Carnevale’s (2002) research,
Cyberspace offers no equivalent of the university chapel, no joyful hymns, or
moments joined in prayer. The university’s on-line students never see each
other once they’ve completed a daylong orientation session on campus here. So,
faculty members must figure out how to transform on-line exchanges into a
medium for spiritual and religious growth. (p. A19)
The Dichotomy Between Traditional and Nontraditional Models
In nontraditional settings, such as satellite (off-campus) programs and online
delivery models, institutions strive to cater to the nontraditional student who, as discussed
earlier, could have other family responsibilities. It is believed that this population has a
need for spiritual development. Although this may not be on the list of priorities or
concerns of secular colleges and universities, it may be of importance to those involved
in Christian higher education. Discussing the importance of a resident chaplain,
Carnevale (2002) asserted, “Along with 20 students who work for him, he helps students
with personal and religious issues. But the university is still looking at how to make the
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services of a chaplain available to online students” (p. A19).
In his study on Christian colleges, Burtchaell (1998) discovered that institutions
found it difficult to transfer the spiritual mission to nontraditional programs. Burtchaell
stated, “It was finally being admitted out loud that about the most APU could do for the
spiritual integration of its adult off-campus clientele was to make sure they all had copies
of the essence statement” (p. 767). The gap between traditional forms of spiritual
development and what is typically found in most programs was discussed by Burtchaell,
who stated,
This integration of faith and learning entails more than opening class with a
prayer or compulsory chapel attendance. It starts first with a concern for the
whole student--mind, body, and spirit. And it is inculcated throughout the
curriculum of most Christian colleges--the humanities, natural science, social
science and professional programs--even in extracurricular activities such as
sports. (p. 27)
Wood (1999) found that the difference was somewhat more fundamental when he
asserted, “The academic cupboard has often been bare because Christians have failed to
fill it. Christian thinkers have not always generated Christian kinds of knowledge that
would inform the various academic disciplines and thus challenge dominant cultural
assumptions” (p. 130).
Essential Components to Transformative Spirituality
According to Carnevale (2002), at Eastern University, faith is considered a
serious matter. Students attend chapel services once a week and are required to take a
Bible study course. Carnevale stated, “Although it is a science course, religion is
discussed in the online chats. Students sometimes cite scripture and mention realizations
they’ve had through meditation” (p. A19). Dudley (1999) offered other elements that are
essential to spiritual development and transformative spirituality and stated, “Bluntly put,
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spiritual development does not take place without critical thinking” (p. 5). Emphasizing
the faculty’s role in stimulating moral and ethical thinking, Dudley argued, “No matter
how good or right values may be in themselves, the success of moral education and
spiritual development lies in helping the youth to have power to do the valuing” (p. 5).
Dudley concluded by pointing out that “we promote spiritual development and faith
maturity by leading young people into actual spiritual service” (p. 10).
Dockery (2000) offered other components that he contended are essential to
spiritual development when he stated, “I am contending in this paper that the integration
of faith and learning is at the essence of authentic Christian (Baptist) higher education
and should be wholeheartedly implemented across the campus and across the curriculum”
(p. 5).
Institutional Amplification
According to Chickering, Dalton, and Stamm (2006), those who write about the
quandary in which many Christian schools and universities are placed find themselves in
what is termed as “institutional amplification” (p. 93). Chickering et al. introduced this
term in lieu of the overused term “institutional change.” Amplification, as Chickering et
al. defined it, is “to make larger or greater as in amount, importance, or intensity” (p. 93).
They believed that Christian institutions of higher education need to take a look at other
factors that impact school success and student impact. They suggested that an individual
does not have to forego rational discourse or empirical research. The importance of
knowledge and critical thinking does not have to be undervalued. It is not that these are
not enough but, according to Chickering et al., in Christian institutions, educators believe
that the academy needs to give as much importance “to issues of spiritual growth,
authenticity, purpose, and meaning” (p. 93). Chickering et al. added that the academy
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needs to “increase the intensity with which these issues become built into our cultures as
legitimate concerns, not only for students but for faculty, student affairs professionals,
staff members, and administrators” (p. 93).
Interestingly enough, Chickering et al. (2006) did not think that some of the
activities from models already in progress around the country were good enough.
Although many at various schools around the country are adding new majors, tweaking
their curriculums, they suggested that there is a key difference between change and
amplification. Chickering et al. contended as follows:
Our basic position is that strengthening authenticity, purpose, meaning, and
spiritual growth will not result from tinkering around the edges, from adding
additional special courses, new majors, and student activities. They make a
contribution for those particular students who choose to pursue them. But they
leave all the rest of the students unaffected, and the rest of the faculty members,
administrators, and student affairs professionals disengaged. To have significant
impact, and to ultimately amplify the institutional culture, we need changes that
penetrate all aspects of the student experience and that engage all administrators,
faculty, student affairs professionals, and staff. (p. 94)
If this is the case, then what many view as the solution to attracting students and keeping
them there, much less having a significant spiritual impact, will need to be reevaluated.
Curriculum Content Matters and Moments of Meaning
Chickering et al. (2006) stated that “almost all the content areas that typically
characterize college and university curricula have potential for helping students address
issues of spiritual growth, authenticity, purpose and meaning” (p. 113). Based on what
many have already written about Christian higher education, most curricula have the
potential to impact students on a spiritual level. The question that needs to be asked is the
following one: Who is writing the curriculum and does it address the needs of the
individuals it will serve?
Activities in the classroom or outside gatherings take on a different turn when

46
viewed from different lenses. Those who develop curricula need to keep in mind the
built-in spiritually transformative opportunities. Tackling questions of meaning and
purpose through the introduction of selected readings, questions, reflective activities, and
story feasts where students get an opportunity to share their own journey can be
transformative. Chickering et al. (2006) suggested that educators ask themselves this
question: “What amplifications would encourage authenticity and spiritual growth?” (p.
116).
In processing such questions, educators at Christian colleges and universities can
become creative about the initiatives they introduce to the traditional or nontraditional
student body that would have the potential for impact and make what Kazanjian, Dean of
Religious and Spiritual Life at Wellesley College, called “moments of meaning” (as
quoted in Chickering et al., 2006, p. 116). Kazanjian shared one of his initiatives, which
began in the spring of 1998, when he gathered together a group of students and asked
them to share moments of meaning they had experienced in their classes. Kazanjian (as
quoted in Chickering et al.) asserted the following:
Many of today’s students and educators, whatever their religious traditions and
spiritual perspectives, are asking for a college community where the life of the
mind is not separated from the life of the spirit. I was searching for a way to
present a more inclusive vision of education as an integrative process
encompassing all of the dimensions of the life and learning. The divide between
mind and spirit, head and heart is so deeply embedded in Western education that
it seemed that any attempt to bridge the gap would be futile. But as I sat there
with these students and listened to their stories, their words provided a bridge to
cross this abyss. The students told of moments of meaning, inspiration,
connection, wonder and awe in the classroom. Story after story of moments when
they were awakened to a deeper understanding of themselves, of others around
them and of the world which they described as transformational in some
way…Students spoke of these transformational moments coming through
collaborative work with other students, through service learning opportunities
associated with a course, through an encounter with a particular text, through the
mentoring of a faculty member. In each case the students talked about these
moments as transformational in their lives and often representing a spiritual
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dimension to their education. (pp. 116-117)
Soul Competence: The Importance of Transformative Spirituality
Historically, there is an interconnectedness of spirituality and education and the
various changes that have occurred through the decades that has impacted the way
education is structured in contemporary society. When educators of the past thought
about developing a better society, spirituality in some form was almost always a part of
formal education. Secular influences, consumers, and those who controlled the pockets of
those interested in donating money to education all played a role in the secularization of
education. Many scholars and institutions continue to share their concerns on both
secularization and spirituality. Many believe in the positive effects of a commitment to
spirituality and the components that enhance it. These educators also are very aware of
the consistent demand for secularization as well and believe it will be a continuous
struggle; one that will never really dissipate.
The 21st century has brought many things onto the forefront of popular culture,
some expected, such as computer technology advances, but some not, such as the
renewed interest in spirituality. Hoppe (2005) stated that although many scholars over the
decades have tried to define spirituality with no clear consensus, they all agree that in
“the inevitable outcome for any study on spirituality, more questions are asked than
answered” (p. 84). Schools are meant to be safe places for exploration. The questions that
arise from studying spirituality, as Hoppe stated, could also produce the leaders these
institutions seek to graduate, those who understand the importance of their spirituality in
the decisions they make as leaders. Hicks (2003) continued by saying the following:
Accepting the premise that asking the questions is more important than answering
them and that each person views the questions from his or her own frame of
reference, one can still believe ‘spirituality’ is assumed to be a dimension of the

48
human being that is shared by all persons. (p. 50)
Christian higher education should be a place for transformative spirituality to take place.
In many cases, the expectation of such engagement with the spirit is the reason why a
Christian institution was chosen over a secular institution in the first place.
Hoppe (2005) delineated four areas that she believed are attributes of spiritual
leadership: (a) inner journey, (b) meaning and significance, (c) wholeness, and (d)
connectedness. When Hoppe described the attributes of the inner journey, she focused on
the discovery process through which an individual goes to figure out who they are by
“looking deep inside ourselves,” which she believed begins to guide a person’s life or, as
she put it, “sets the compass for the search for truth and meaning as individuals and as
leaders” (p. 83). The books The Purpose-Driven Life: What on Earth am I Here For?
(Warren, 2002) and The Search for Significance (McGee, 1998) were made bestsellers
because of the desire of people to find meaning and purpose in life whether they consider
themselves spiritual or not. Hoppe stated, “Those who find a way to rise above the daily
minutiae to try to make sense of the world and their place in it, even if the questions go
unanswered, are on the path to greater understanding of self and meaning” (p. 85).
Hoppe (2005) believed that understanding meaning and significance helps
individuals withstand almost anything that life throws their way. This search helps
leaders discover why they wanted to be leaders in the first place, often showing the dark
side of their leadership exposing envy, greed, pride, and lust. Finally, Hoppe believed that
“all leaders need to understand their motivations and their inner struggles about what is
right and what is wrong” (p. 86).
In writing about wholeness and connectedness, Hoppe (2005) made a case for
educators as leaders to share their own process of transformation. Hoppe’s reasoning for
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such a suggestion wass the reality of how leaders live their lives: “As leaders, we often
compartmentalize our activities, thoughts, and even values into public and private
realms” (p. 86). This is something that Bennett (2003) called “insistent individualism”
that “views persons as detached and only externally or incidentally related to others” (p.
iii). Bennett opposed insistent individualism because he believed it models the wrong
thing to students and “has an adverse affect on faculty and staff relationships and sees
evidence in atomistic and unconnected curricula, isolated disciplines and fragmented
departments” (p. 25). Bennett added that insistent individualism also “underwrites a
philosophy of education that highlights separation; it invites the ethical charge that the
academy does not practice the self-examination it preaches” (p. xiv). Thus, the thesis for
Bennett seemed to be that wholeness is found in being totally holistically connected to an
individual’s own process; this wholeness must be shared and people must be connected in
order to share.
In light of research, it seems that the spirituality and the accompanying spiritual
process through which an individual goes seems to have a significant impact on
leadership. The inner journey leads first to a sense of self and meaning and then to an
acknowledgement that connectedness is essential to wholeness in our lives. As Hoppe
(2005) stated,
The journey leads not to a destination but to a spirit-filled life that can transform
our roles as leaders. The transformation requires recognition that within our own
being and throughout our connectedness, all human beings are flawed. Without
this discernment, trustworthiness and compassion cannot flow freely from the
leader. (p. 88)
Perhaps a spiritual leader who is truly “in tune” is one who has a sense of himself as a
whole, authentic, human living in connection and communion with those around him
(Chavez, 2001). Therefore, soul competence (as opposed to skill or knowledge
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competence) makes the difference that the world cannot afford to do without. The
importance of spirituality to leadership is clear, and according to Hoppe (2005), “if we
lead from the Spirit within us, what we become will be whole and authentic” (p. 91).
Understanding the Call of Leadership
It is usually assumed that most students who enroll in Christian leadership
programs have done so because they believe God has given them a clear mandate and has
called them into service for His kingdom. Damazio (1988) said, “Most divine encounters
throughout the Bible have related directly to God’s call on the men and women of God.
For the Christian leader, the call of God is the point of revelation, the personal foundation
for ministry” (p. 35). Even though the call is something most Christians try to figure out
early on in life, most adult students are still ambiguous about their call. Through the
years, many scholars have given much thought and have written and taught about the call
of God. It is believed by those who serve God in an evangelical perspective that everyone
must be called to a specific ministry. Entering into an adult nontraditional organizational
leadership should help the student continue to formulate an understanding of call versus
vocation. According to Damazio, “Many leaders over the years have managed to enter
positional ministries without receiving a divine call from God. These people in their
failures have discovered that victory in the ministry hinges upon this initial ‘call’ from
God” (p. 35).
Transformative Spirituality: Living From the Heart
The heart is at the core of spirituality and thus should be the core focus of
Christian educational institutions. The life of individuals and how they respond to the
world is a result of who they have become in the inner depth of their being. It is called the
inner spirit; others call it the will, and most call it the heart. Willard and Simpson (2005)
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believed that from the makeup of the heart, an individual sees the world and interprets
reality. Willard and Simpson suggested that “from that decisive place in our self, we
make choices, break forth into action, and try to change the world. We live from our
depths--most of which we understand only in part” (p. 12).
Summary and Conclusion
One of the outcomes this study sought to discover was whether organizational
leadership students were impacted and formed in such a way that they graduate
understanding their calling and how their continued spiritual development will impact
their leadership in whatever roles they find themselves. A person who is open to the
process of transformative spirituality in all environments that permit it could impact
organizations as well as those working with and for them. The way they consistently
handle daily situations with greater insight, grace, and gratitude stems from their heart. At
the core of every business program at Christian schools should be a better understanding
of the heart in general, which will enable students to influence situations in their families,
businesses, and communities with greater godliness, effectiveness, and purpose. Willard
and Simpson (2005) stated that “the work of Christ always begins in our heart and moves
outward into our everyday experiences” (p. 12).
The literature review also revealed the reality of a great spiritual hunger and the
fact that many educators have paid much attention to other things that form a person,
such as social, emotional, physical, and intellectual, but have ignored the spiritual.
Pattison (2000) believed that
Belief or faith free leadership is probably not realistic or even desirable . . .
[Leadership] contains important symbolic, non-rational, and even spiritual
elements. It is easy to deny them, but instead . . . leaders might become more
critically aware of their basic beliefs and assumptions. (pp. 179-180)
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In essence, the world is in dire need of leaders who truly understand who they are in
order to be the kind of leader the world so greatly needs.
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Chapter 3: Methodology
Evaluation methodology was used to develop this project. Charles and Mertler
(2002) described methodology as research that “is used to determine the worth of a
product, procedure, program, or curriculum that has been put into place to serve a
particular purpose, or that is being considered for use” (p. 317) and that determines “the
relative merits of various products and approaches used in education” (p. 311). Carver
(1990) stated that “evaluation assesses not simply whether organizational activity is
effective, but whether it is sufficiently effective to be worth the cost” (p. 77).
Research Design
The study involved a qualitative design with a total survey design approach. Gall,
Borg, and Gall (1996) supported this method when they argued that it is useful to work in
educational research with questionnaires and interviews extensively to aid in collecting
information that is “not directly observable” (p. 288). The data collection methods
typically help in inquiring about subjective elements of the individual’s feelings,
motivations, attitudes, accomplishments and experiences (Gall et al.). Because data
collection for this study involved students who were spread around the country, the
questionnaire was a preferred format over the interview at the initial phase. Gall et al.
also supported the questionnaire over the interview because it has the advantage of
sampling respondents from a vast geographic area, but its limitation is that it cannot
probe quite so deeply into the individual’s feelings, opinions, and beliefs.
Best (1981) also agreed to collect information via the questionnaire because it is
not always feasible to interview respondents because of time and cost. According to Best,
the mailed questionnaire is probably the most used and the most criticized data-gathering
device in research. Best referred to questionnaires “as the lazy person’s way of gaining
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information, although the careful preparation of a good questionnaire takes a great deal of
time, ingenuity, and hard work” (p. 168). The mailed questionnaire provided a useful
contribution to this study.
The first step in the procedure included collecting all contact information of a
random sampling of students from university records so a preliminary call could be made
to them. The researcher called to confirm mailing address and phone numbers as this was
critical to the overall procedure to maximize the response rate.
The second step of the procedure included sending the study participant the
following: (a) a lead survey cover letter (see Appendix A) introducing the researcher and
the study to the would-be study participant, (b) a comprehensive questionnaire (seeb
Appendix B) to gather the pertinent data for the study, and (c) a telephone interview form
(see Appendix C) to obtain more opinion-related data from the most responsive
participants eager to participate in the study. In an effort to probe deeper into
respondents’ opinions and feelings, data were triangulated through interviews with the
most responsive participants who lived near the researcher and were willing to assist
further in the study.
Participants
The participants for this study included a random sampling of cohort students
from the Florida regional center from the 2004 to 2006 academic years who had taken
organizational leadership as their major. Fifty students participated in the study (25 for
each academic year). In addition, 25 faculty and staff were also invited to participate in
the study (12 faculty members and 13 staff representatives). In total, 75 individuals
participated in the study. In addition, demographic information was collected through the
survey instrument to determine categories and patterns based on responses that are
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reported in the findings.
Instruments
The survey form was the primary instrument used in the study. According to Gall
et al. (1996),
The term survey frequently is used to describe research that involves
administering questionnaires or interviews. The purpose of this survey is to use
questionnaires and interviews to collect data from participants in a sample about
their characteristics, experiences, and opinions in order to generalize the findings
to a population that the sample is intended to represent. (p. 289)
The survey was designed to address the research questions in this study. Participants were
sent a list of definitions of terms (see Appendix D) so that they were familiar with the
terminology needed to answer the questions. Section 1 of the survey form was designed
to obtain basic demographic information on the participants and to also determine how
they were affiliated with the school program being evaluated. Section 2 let participants
provide their concrete observations on program elements to inform the researcher of how
the organizational leadership program became spiritually transformative to them.
Sections 3 and 4 were designed for participants to identify potential barriers and
strategies in hopes that school administrators, in an effort to eliminate the barriers, could
employ that at some level. Section 5 allowed for more considerable open-ended,
subjective feedback on the specific research questions. The survey used two formats of
transmission; hard copy and e-mail. Alumni received hard copies of the survey with an
option to take the survey online. Current students nearing graduation were able to receive
an electronic version. Faculty and staff also received the electronic version of the survey.
Instrumentation and Data Collection Validation
In any research project, it is known that validity and reliability are qualities that
are essential to data gathering. In the words of Best (1981), “Validity is that quality of a
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data-gathering instrument or procedure that enables it to determine what it was designed
to determine. Reliability is the quality of consistency that the instrument or procedure
demonstrates over a period of time” (p. 289).
In the same manner, a survey, questionnaire, or interview should not be conducted
unless it is properly validated. According to Cox (1996), there are a series of steps that
need to be taken to do this correctly. He recommended that after questionnaire
development, a researcher needs to validate the instrument. The questionnaire, according
to Cox, is developed through a series of steps: “1) Does the instrument measure what it is
intended to measure? 2) Does the instrument illicit accurate information? and 3) Does the
instrument measure consistently over time?” (p. 34). Cox also provided the three
components necessary in an accurate triangulation process. Cox suggested working with
the “literature, specialists in the particular field of interest, and dialogue among
colleagues” (p. 6).
According to Gall et al. (1996), respondents generally control the data collection
process because of the way they choose to fill out the questionnaire. In particular, he
mentioned that respondents have the flexibility of answering the questionnaire at a time
convenient to them, take the questions in any order they wish, skip questions if they also
wish, and provide responses unique to them.
With this in mind, the instrument and data collection procedure were validated by
drawing upon corroborative evidence. Triangulation is the process of using multiple data
collection methods and data analyses or theories to check the validity of the survey and
the findings. For construct validity, the literature on the topic was used to validate the
content of the questions themselves and a definitions of terms list was distributed
ensuring that respondents shared the same understanding of the topic.

57
To satisfy the structural analysis, the questionnaire was pilot tested on colleagues.
This exposed the level of understanding of the research questions and the applicable
jargon inherent in higher education.
Interviews
Following the collection of data from the survey of approximately 32 participants,
15 were interviewed. An interview protocol and contact sheet, which was developed and
validated by the formative committee, was utilized, as shown in Appendix C. This
procedure was a component in the process that provided a greater amount of content-rich
data. The interviews were conducted by phone due to time and distance factors. Students
and alumni covered an area of two counties and some respondents were no longer in
south Florida. The interview procedure was intended to reveal either consistency or
inconsistency in responses to the research questions and to get that “deeper” opinion and
feelings that cannot be determined from a survey.
The data gathered from the survey and interviews were designed to heighten the
understanding of actual transformative spirituality that could be taking place or the lack
thereof in the organizational leadership program at this Christian university. It was
intended to expose barriers that are believed to prevent the successful execution of
spiritually transformative practices within the leadership program. It also brought to the
surface possible solutions leading to the elimination of such barriers to pave the way to
advancing the school’s mission.
Formative and summative committees were developed to establish validity of the
instrument and interview tool. A formative committee was made up of a group of people,
internal or external to the organization, to provide feedback during the process. The
formative committee members were current full-time and adjunct faculty and staff at the
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school being evaluated (see Appendix E). The formative committee was developed to
review the tools used for the project and give concrete meaningful opinions about them.
The summative committee was made up of a group of academically credentialed
experts and business professionals. The summative committee members (see
Appendix E) were selected for their knowledge and experience in the following areas: (a)
business leadership capabilities, (b) motivational techniques, and (c) engagement and
belief in the importance of spirituality in Christian higher education. They provided a
final review of findings based on criteria and validation measures and recommended the
next steps for the organizational leadership program. Any suggestions from the
summative committee members were considered for inclusion in the final version of the
applied dissertation. All committee members were contacted via letter and e-mail
pointing out the expectation of their role in the development of the lead cover letter and
survey tools.
After committee members accepted their role and understood their
responsibilities, they were sent a copy of the entire participant package and given a
deadline to review materials. They were also notified of two meetings to be held with the
researcher during the instrument development process (preimplementation and
postimplementation). The first meeting with the formative committee was for the purpose
of criteria validation and to receive feedback on the entire package (content and face
validity) to incorporate any changes in the study instruments. The first meeting with the
summative committee was to have them review the suggestions incorporated by the
formative committee and help develop the next set of steps in the study. The second
gathering for both formative and summative committees was to review and comment on
the entire final dissertation, make suggestions, and discuss the implications on the target
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institution.
Criteria and Validation
Seven research questions guided this study. The following are the criteria and
validations that were developed by appropriate committees for each question.
Criterion for Question 1. The expectation was that a minimum of 70% of the
participants would believe that transformative spirituality is highly important within a
Christian university as evidenced by their responses to the questionnaire and interview.
Validation for Question 1. The formative committee will agree that if 70% of the
participants perceived the importance of transformative spirituality in the curriculum, it is
an acceptable indicator of the need to ensure that the school will evaluate this component
further.
Criterion for Question 2. As measured by the questionnaire, a minimum of 60%
of the student participants will need to indicate that their academic journey made an
impact on their spiritual transformation.
Validation for Question 2. The formative committee will agree that if 60% of the
participants perceived their academic journey was making an impact on their personal
spiritual transformation, it is an acceptable indicator that transformative spirituality is
taking place in the school.
Criterion for Question 3. A minimum of 40% of program participants need to
have recommended the school or program to at least two other individuals.
Validation for Question 3. The formative committee will agree that if 40% of
student participants have referred other people to the school or program, it is indicative of
program’s impact and success.
Criterion for Question 4. A minimum of 65% of all participants will need to
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believe that essential components are necessary to enhance the current major.
Validation for Question 4. The formative committee will agree that if 65% of all
participants believed that essential components are necessary to enhance the current
major, this will be indicative of the major needing upgrades to meet the institution’s
mission.
Criterion for Question 5. A minimum of 50% of all participants will need to be
able to recall a “moment of meaning” that impacted them personally.
Validation for Question 5. The formative committee will agree that if 50% of
student participants were able to recall a moment of meaning, it is indicative that the
program is spiritually transformative.
Criterion for Question 6. A minimum of 50% of all participants will need to
believe that a different infrastructure is needed at the Florida campus to develop, support,
and maintain a spiritually transformative organizational leadership program.
Validation for Question 6. The formative committee will agree that if 50% of all
participants believe that a different infrastructure is needed at the Florida campus to
develop, support, and maintain a spiritually transformative organizational leadership
program, it is indicative of a need to evaluate program infrastructure further and make
recommendations for change.
Research Question 7. This question was an open-ended subjective responseseeking question and thus did not have any criterion or validation expectation.
Procedures
Research Questions 1 through 7 were addressed in the questionnaire distributed to
student participants. The data from all participants in the study were collected via a
survey questionnaire, which was the data collection method of choice. Demographic
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categories were developed by role (faculty, staff, or student), age, race, marital status, and
number of children while in the program and whether they worked part-time or full-time
while in the program (see Appendix F). Data categories were developed and listed in
table form and analyzed (see Appendixes G-I).
The survey questionnaire was chosen as the study instrument to reduce cost and
time. The procedure included the distribution of a cover letter and survey questionnaire
sent as an attachment to the e-mail. In the case of those participants where e-mail was not
convenient, the same package was mailed to them.
This project was conducted ex post facto because it was important to get an entire
curriculum and organizational experiential perspective from recently graduated students
or those nearing graduation (i.e., with fewer than 6 credits to finish) because they were
considered the ideal candidates for the study. An 80% response rate was preferred and
was the goal for this applied dissertation project. The response rate was determined based
on a few factors. In general, e-mail response rates have been noted to be higher than
regular postal mail. Moreover, the participants were aware of the study being conducted
and were considered committed to the success of the study. The follow-up was proposed
to those who did not respond within a 2-week period. The total time for the entire survey
process was not to exceed 8 weeks.
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Chapter 4: Results
This chapter presents the results of this study using evaluation methodology. The
purpose of the study was to evaluate the organizational leadership program at a regional
center in south Florida to determine if the program was spiritually transformative to
students within a 2-year course period. The study was completed in six procedural steps.
The first step was to collect contact information for a survey of a select sampling of
students from the university records so that preliminary phone calls could be made
requesting study participation and in order to ensure the maximum overall response rate.
Although 95% of the list of students was contacted, it did not produce the response rate
hoped for by the researcher. Therefore, a follow-up call was made to those who did not
respond. Although 90% of nonresponders were reached, only two additional responses
were received.
The second step was to send the following items to prospective study participants:
(a) a lead survey cover letter (see Appendix A), which introduced the researcher and the
study to the would-be participant; (b) a comprehensive questionnaire (see Appendix B),
which listed the questions necessary to gather pertinent data for the study; and (c) a
telephone interview form (see Appendix C), sent only to those respondents who were
interested in participating in the study.
The third step involved identifying appropriate faculty and staff to form the
formative and summative committees. The formative committee was made up of three
representatives from different areas of the regional center (see Appendix E). These
individuals were selected based on their background and experience as educational
leaders. The formative committee assisted in the development of the letter, survey, and
interview guide. They provided input and comments. The committee made no major
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corrections or modifications except for some wording changes in the opening paragraph
of the letter of introduction. The formative committee also reviewed the documents
developed for this study. Once the formative committee was satisfied with the revisions
made to the letter, survey instrument, and interview protocol sheet, they were all
submitted to the summative committee (see Appendix E) for review and comment.
The summative committee was made up of a group of three academically
credentialed experts and business professionals also affiliated with the regional center.
The summative committee reviewed and approved the documents and instruments
without any changes. They were satisfied and validated the instrument (see Appendix B).
The fourth step involved sending the survey to 75 randomly selected respondents
who fit the established criteria. Of the 75 selections, 50 surveys went to students for
2004-2005 through 2005-2006 (25 students from each year), and 25 surveys were sent to
faculty and staff (12 faculty members and 13 representatives off staff). The researcher
received a response rate of 43%, with a total of 32 surveys returned. Of 50 students, 17
responded (35%). All 12 faculty members responded (100%), and of 13 staff
representatives, 3 responded (25%).
In an effort to probe deeper into opinions and feelings of respondents, data were
triangulated by using the stakeholder group (faculty, staff, and students) responses to the
questionnaire as well as more in-depth interviews by representatives of those key
stakeholder groups. Items that were agreed upon by all stakeholder groups were
determined to be true elements to further explore this study.
The fifth step was to document and answer questions found in Section 2 of the
survey (see Appendix B) that attempted to determine the essential program elements for
spiritual development by indicating if the element was present for graduates or should be
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present for those who did not experience the program element listed.
The sixth step was to answer the seven research questions that guided this study.
The research questions were as follows:
1. What significance does transformative spirituality hold in a Christian
university?
2. Do you feel your academic journey has made an impact on your personal
transformation? If yes, in what areas?
3. Do you feel the program was beneficial enough to recommend it to others in
your circles of influence?
4. Do you believe other essential program components (i.e., activities or
specialization tracks) should be present to enhance the current organizational leadership
program?
5. Do you recall moments of meaning while in school that led you to your
personal spiritual transformation?
6. Do you believe a different infrastructure is needed at the south Florida campus
to develop, support, and maintain a spiritually transformative organizational leadership
program?
7. What would be appropriate criteria to evaluate success in the recommended
enhanced spiritually transformative organizational leadership program?
Following the collection of data from the surveys, all the respondents were
requested to participate in the interview process. However, only 15 respondents agreed to
participate further into the process (7 students, 5 faculty members, and 3 staff members).
The interview process was conducted via telephone to provide content-rich data and to
help with the evaluation of any apparent patterns in answers. Data generated from the
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research are presented in an outline of the results beginning with Section 2 of the survey,
which covered program elements that were perceived to be present or should be present.
Essential Elements
The survey process disclosed participants’ perception that the program included
the most essential elements for transformative spirituality to take place when 30 out of
the 32 respondents described the existence of both a caring atmosphere and faith
integrated into the curriculum. Inclusion of these elements was perceived by 90% of the
respondents. Next, the survey identified that faculty modeling a Christ-like life,
communication of the mission to students, and faculty mentoring were equally essential
toward spiritual development among 26 (75%) of the 32 respondents. Providing students
with opportunities to experience and put their faith into action and providing them an
accessible university chaplain were reported to be essential by only 10 (30%) of the 32
respondents. Of the 32 respondents, 10 (30%) indicated the need for a chaplain. The need
of a chapel and Bible study were reported as essential items for the program for spiritual
transformation by 1 (3%) respondent.
Elements Present
Faculty participants believed that providing students with a faith-integrated
curriculum and with faculty modeling a Christ-like life were important, with 100% of
faculty expressing that belief. A close second were Bible courses; 8 of the 12 faculty
members (65%) indicated their importance. In addition, Bible courses, a caring
atmosphere, and communication of the mission statement were all listed as being present
at the regional center by 100% of the faculty who responded to the survey.
Faith-integrated instruction and Bible courses were listed as present by all 17 of
the students. All other elements listed on the questionnaire, such as chapel, chaplain,
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Bible study, students challenged to express a Christian worldview, student’s service
opportunities to put their faith into action, faculty mentoring, and faculty-led spiritual
service, were reported by 90% of respondents as elements that are or should be present
but which are not necessarily essential.
The surveys were followed up with a telephone interview to provide a richer more
detailed description of the data. It is important to note that 100% of the students at the
regional center did not recall ever having to express a personal faith commitment prior to
admission to the program, whereas 100% of the faculty thought that a signed document
of personal faith commitment was required for admission. The telephone interviews
highlighted a disparity between the views of the faculty and staff and the students. All 12
of the faculty and 3 of the staff perceived that spiritual transformation was part of the
curriculum plan at the regional center, whereas all 17 student participants felt there was
no clear intentional spiritual transformation plan evidenced in the school curriculum
besides Bible courses and the regional center’s mission statement.
In the telephone interviews, the staff group reported that the most essential
element for the development of transformative spirituality at the regional center lies in
the hands of the faculty who see the students more often. They reported that the faculty
are the conduit to spiritual formation. The staff emphasized the importance of prioritizing
a mission-fit into the hiring process and considered that this component was also held in
high regard by the regional accrediting agency. The staff believed that maintaining both a
careful approach and deliberate hiring practices in filling positions with dedicated
Christian faculty members was of paramount importance. Moreover, the most critical
element in developing a school culture that embraces transformative spirituality was the
faculty modeling Christ by using the classroom to integrate their spiritual journey during
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applicable class topics.
During the interview process, faculty mentioned that their delivery methods and
intent to integrate faith into the instruction were equal to modeling and that leading by
example is an effective method for achieving desired results. Faculty also believed they
should do more for spiritual growth in the organizational leadership program but were not
sure how to achieve that without requiring more time from faculty and students outside of
the classroom. One faculty member pointed out, “Remember we’re adjuncts and not
much is expected of us but to show up and give a good class.” Three other faculty
members felt strongly that they were asked to do more but not paid more. “We’re not
paid enough to do more,” said one adjunct faculty member while another said “money is
not a motivator but the lack of money is a demotivator.”
Barriers
According to respondents, a major barrier to experiencing transformative
spirituality in the classroom was insufficient time for teacher and student interaction. The
frequency rate median was 94% for faculty, staff, and students. Another barrier to
experiencing transformative spirituality was that students and administrators believed it
was necessary to focus more on completing the program--frequency rate of 98% for
students, 95% for faculty, and viewed as inconsistent priority by staff at 98%. Other
barriers reported at a lower frequency rate were the hiring of inexperienced adjuncts,
insufficient fiscal resources, and hiring practices that aligned with the mission of the
school.
Strategies
To meet the study objective, high on the list of possible strategies was hiring only
Christian faculty (100%); hiring more full-time faculty as opposed to hiring more
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adjuncts drew a 90% rate. Other strategies with the highest consensus included
suggesting the implementation of more communication about the mission of the school
and using that mission to guide and set school priorities (95%). Other suggestions by
student participants included a more faith-integrated curriculum (100%) and retreats or
seminars as part of the curriculum (80%).
Summary
It was the general consensus among faculty and staff that the regional center
could not achieve what the main campus provided to students due to lack of resources.
This view surfaced as somewhat of a disclaimer for the regional center of this university
for not intentionally providing a clear plan to develop a culture of transformative
spirituality for their students. However, this was inconsistent with the data because most
faculty and staff believed that some of the essential elements that can produce or be a
catalyst for transformative spirituality existed. The resulting implications may be that the
“can’t compete” views may be due to the humble nature of Christian faculty, and the
perception that their efforts do not measure up to those at the main campus or the
faculty’s opinions would naturally differ from those at the staff level.
Second, the regional center student participants surveyed indicated that they were
not required to express a personal faith commitment prior to admission in the
organizational leadership program (or any program) at the school, and faculty thought it
was a requirement. However, both faculty and students noted that a mandatory faith
commitment might work against the school. The implication here is that, first of all,
outreach is a central tenet of evangelical institutions and excluding noncommitted
students would be to deny that very mission. This requirement would also relinquish a
sizable portion of the market that attends the school not for its Christian heritage but for
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the convenience and access to a private school education at a fraction of the price many
schools in Florida charge. This phenomenon alone is a primary contributor to the notion
that off-campus programs are often perceived as “cash cows.”
The faculty’s ability to provide faith-based instruction and modeling fell into a
category of faculty-related elements that were generally perceived as essential. This took
the responsibility for spiritual development of students at this regional center out of the
hands of any ancillary service such as a chapel or on-site chaplain and placed it squarely
on faculty. This is justified because faculty members are university representatives who
have the most student contact.
Although a variety of elements were listed on the survey, most staff, faculty, and
students reported that the essential elements were present in their program. An
overwhelming majority of these elements were those under faculty control. Therefore, the
implication is that by virtue of listing faculty-related elements as essential, and facultyrelated items as present, they are inadvertently admitting that at some level an
environment is offered where transformative spirituality can thrive or at least begin in the
spiritual development of their students. Participant views are further clarified in terms of
the research questions they answered.
Response to Research Questions
Question 1. What significance does transformative spirituality hold in a Christian
university? All the faculty and staff participants believed that transformative spirituality
should be highly significant in all matters at a Christian university. Faculty mentioned
that transformative spirituality should be of major significance to the school because it is
what makes the institution unique from other educational institutions in the area. Four of
the 12 faculty participants believed that a Christian school should be the place for
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transformative education through the promotion of spirituality and spiritual learning. All
the faculty and staff also believed that it is expected that students would experience
transformative learning through an open commitment to spiritual issues and that was
perhaps the reason they chose this school in preference to other secular institutions.
Similar to the faculty and staff, 100% of the students indicated that transformative
spirituality at a Christian university held a high significance in their hearts and minds. As
expected, 85% of the students commented that transformative spirituality or the
expectation of experiencing it was one of the reasons they chose to attend a Christian
university.
Question 2. Do you feel your academic journey has made an impact on your
personal transformation? If yes, in what areas? Due to the nature of the question, only
two faculty members answered it. These particular faculty members wrote that they had
grown and had been personally transformed from hearing the stories of personal
transformation from their students. In the interview, they suggested that sharing
experiences in the classroom can have a spiritual development benefit for students as well
as faculty. In addition, 90% or 15 of 17 students who responded believed that they were
impacted and experienced personal transformation while going through the academic
journey but did not feel it was because of their academic journey. Further clarification
with the 7 students who volunteered to be interviewed explained this pattern by
signifying that they felt many of the incidences they recalled as challenging their faith, or
making them reflect on past behaviors based on their understanding of spirituality, did
not necessarily come from the classroom curriculum. Some of these incidences were
experienced outside the classroom talking with other students or talking with faculty
about life stories and experiences. However, they acknowledged that those moments
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might not have occurred or been encouraged if they had not been at the regional center or
in a program that heralded transformation of the soul.
The area of greatest impact on the students was reported to be their personal belief
system, which would influence how they made decisions in the future and have a lasting
effect on their professional and personal lives. For instance, 4 students indicated they
pray for God’s will in their life and seek His direction before making a decision. Asked
how they know God is speaking to them, one answered, “I have peace in my heart.”
Another commented, “I know what God would be against, thus, if I want to do
something, I make sure it doesn’t go against what’s already visible in the Word of God
(Bible).”
Question 3. Do you feel the program was beneficial enough to recommend it to
others in your circles of influence? The responses to this question were quite interesting.
Although 90% of the students felt they were personally impacted while on their academic
journey, only 15% or 3 students felt the program was beneficial enough to recommend it
to others. Eighty-five percent (15 students) indicated they did not think the program was
beneficial enough to recommend it to others. Eighty percent (13) of those who did not
think the program was beneficial enough gave reasons that varied from “tuition expensive
without the quality or resources of other private institutions in the area” to “staff not
helpful.” The 3 students who indicated that the program was beneficial enough to
recommend to others stated in the interview process that they felt that this was the only
school in the area that offered an accredited Christian degree. They acknowledged that
they could have gone to a distance-learning school that offered a Christian curriculum,
such as the Regent University or Liberty University in Virginia, but they did not feel
confident enough in their computer skills to attempt such an endeavor at the
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undergraduate level. Ninety percent of students also acknowledged that if they were to
pursue a graduate degree, they would not continue at this school even though it had been
personally beneficial to them, because the cost did not justify it. They believed that in
other schools, the technological advances available as well as the full-time faculty at their
disposal were as important if not more so in their school choices.
Question 4. Do you believe other essential program components (i.e., activities or
specialization tracks) should be present to enhance the current organizational leadership
program? One hundred percent of those surveyed said yes to this question but their areas
of distinction ran the gamut from required monthly chapels (20% or 6), additional adjunct
faculty to teach specialization areas like faith-based nonprofit management or economic
development (60% or 19), to providing students with activities that allow them to lead
(22% or 7).
Another key discovery in this area came from interviews concerning this question
in which 50% (7) of the participants indicated that along with the answers they already
gave, they believed that the faculty was another of the critical elements for transformative
spirituality to take place in the school and the classroom. Participants believed the faculty
component was so important that they mentioned the need for an explicit policy for hiring
faculty in an effort to maintain proper alignment with the mission. They emphasized the
need for faculty to lead by example and model grace-filled relationships. All of the
participants believed that faculty themselves must embody spiritual transformation in
their own lives and felt so strongly about this aspect that they mentioned faculty
assessment as a measure of accountability.
Question 5. Do you recall moments of meaning while in school that led you to
your personal spiritual transformation? Survey participants found it hard to answer this
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question, and many left it blank. However, when this question was revisited during
interviews, 100% of the interviewees responded a resounding yes to this question. Three
of the 15 interview participants described their moments of meaning as hearing life
experiences from teachers or other students on how they had grown spiritually or been
transformed by what they learned or were exposed to in class. Many of the others
discussed how the entire class process on select topics provided opportunities for
moments of meaning. One particular story shared by a student was that a professor
showed the movie Crash, depicting the hidden racisms that many people have. When the
professor followed with an exercise that further displayed this truth, it provided a moment
of meaning. She said, “I realized I wasn’t as neutral as I thought I was and I realized I
still needed God to do some work in my heart.” She further explained, “When the
professor allowed us to share our racial experiences and people in the class went up to
each other crying, I was like ‘wow’ none of this would happen in a secular college!”
Other than these few statements, participants could shed no further light on their
moments of meaning, but they were 100% convinced that the academic journey at a
Christian school provided such moments that touched and transformed them.
Question 6. Do you believe a different infrastructure is needed at the south Florida
campus to develop, support, and maintain a spiritually transformative organizational
leadership program? Twenty nine (90%) of those surveyed responded yes to this question
but differed in the areas where this new infrastructure would be needed. For example, 8
faculty members (25%) who returned their surveys believed that a department head
position should be developed, and, in other surveys, a combination of 8 students and 3
faculty members believed that there should be a better use and upgrading of technology
for classes. They also believed that student interaction and faculty and staff relationships
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would be the desirable course to enhance the current infrastructure. Finally, 16 or 50% of
those surveyed believed that a director of spiritual formation position should be created in
addition to the department faculty head.
The important discovery in this area was that 90% of respondents felt that serious
consideration should be given to infrastructure, and one of the many reasons given during
interviews was that one person should be given the responsibility for oversight of the
program and expected outcomes for students. In addition, many believed that the
organization’s current infrastructure was haphazard and that the organizational leadership
program was a “one-legged chair” to quote a faculty person. It was felt that because no
one person was responsible for the people, too many people and their agendas ran the
program at their whims. One student said, “If transformative spirituality is something that
the school really seeks to create for its students, then someone has to be monitoring how
they are doing.”
During the interviews, a creative way was discovered to deal with the suggestion
for a new position of director of spiritual formation. Staff recommended (knowing the
fiscal constraints of the school better than other respondents) that a pastoral network be
developed that would be composed of a variety of pastors from various denominations to
fill the role. A system would be created where these pastors would rotate in and out of the
position on a regular basis and provide feedback to the school on how transformative
spirituality was taking place as evidenced by their discussions with students who would
take advantage of their presence at the school.
Regarding the use and upgrading of technology, respondents felt that the school
was overpriced and way below the competition when compared to other schools in the
area or nationally when it comes to the use of technology. One staff member claimed,
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I think we just pray that students and prospective students don’t get hip to the idea
that we should be at another level with technology for the money we charge. Put it
this way, if it were me, I wouldn’t come here!”
Other comments revealed during the interview process included the use of online
discussion threads to conduct online chats to discuss spiritual topics that would include
spiritual transformation and the formation and implementation of an evaluation system.
Most felt that online discussions afford students an opportunity to provide uninhibited
responses to issues in an area where they may otherwise feel uncomfortable in
responding. Online discussions would provide an avenue for expression to students who
sit quietly in the back of the room, too embarrassed, too shy, or feeling too inadequate to
respond. Those who suggested the technological revamp as a form of infrastructure
change believed that an online approach also provides students with an opportunity to
participate in out-of-class spiritual development and transformational activities that
would otherwise be too inconvenient for the nontraditional student. For instance, chapel,
Bible studies, and opportunities to think critically about their faith may be impractical for
the adult with full-time obligations such as family responsibilities, work, and church,
whereas a format that offers the student the opportunity to participate at their
convenience may have potential.
In addition, respondents mentioned an evaluation system that could be facilitated
with the use of better technology at the school. In this evaluation system, students would
evaluate faculty not only for their classroom effectiveness academically but for their
spirituality as well. The data from the evaluations would serve to assist administration in
making adjustments to curriculum, personnel, or both.
Lastly, a final comment resulting from this question during the interview was the
assertion by a few faculty members (5) that the university president at the main campus
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needs to have a vision for the regional centers that includes the same emphasis on
spiritual transformation formulated at the main campus. These faculty members stated
that the off-campus programs need to be thought of as an integral part of the institution’s
mission, on an equal plane with programs on the traditional campus, and not merely as
cash cows.
Question 7. What would be appropriate criteria to evaluate success in the
recommended enhanced spiritually transformative organizational leadership program?
Due to the nature of this question, the answers were subjective and very individualized.
In addition, the only ones who made an effort to answer it on their surveys and discussed
it in their interviews were faculty. When students were asked why they did not respond to
this question, many said they did not feel qualified and others simply did not know what
to say. Therefore, in an effort to formulate the patterns that arose from the answers of the
faculty, the researcher has listed the criteria in two main categories--reflection and
meaning and ethical response to the world.
During the interview process, many of the faculty felt that, in many ways, the
organizational leadership program at the university was similar to many others in both
secular and religious schools. However, they also believed that if two main actions were
undertaken by students, this would be a criterion to evaluate overall success of a
spiritually transformative program. These actions are listed under the categories of
reflection and meaning and ethical response to the world.
Five faculty interviewed believed that if the organizational leadership program
invited students to explore fundamental questions about their experience of the universe
and challenged them to reflect critically and appreciatively on their basic assumptions
about the meaning, purpose, and values of their lives, that would be more than done by
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most programs. Three of the faculty members mentioned that if students would relate
their interpretations to the insights of significant thinkers and cultures from around the
globe like philosophers, theologians, ethicists, artists, mystics, prophets, and sages
throughout history and use what they learned in class to examine their thoughts in
relationship to their own, that would also be also be a successful outcome as they
believed many students in religious schools do not usually think for themselves.
Two faculty members mentioned that another criterion to evaluate success in the
organizational leadership program from a spiritually transformative perspective could be
the students’ self-awareness of their own spiritual development and transformation. For
example, one faculty member stated, “Students could display soul competence by
discussing a model of spiritual development that causes transformative spirituality.” This
model would be one to which they have been exposed at the school. Being able to engage
in discussion about such models always implies assumptions about the meaning of
spiritual growth and the value and purpose of spiritual development that causes
transformative spirituality to take place in the life of a student. They also have
implications for how people choose to live.
Five faculty members mentioned a criterion to evaluate a successful program as
having students who graduate and have a sense of ethical responsibility for their home,
workplace, and world. One faculty member explained it in this manner: “If a student can
analyze a problem using the ethical system we teach in our school, that of the Word of
God, then we will have been successful in our mission.” Another faculty member said,
“If one of our students could even realize there is an ethical dilemma, then that is
success!”
For the most part, the two criteria mentioned focused on changes in the thought
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process (reflection) that engage students in real-world action. It is believed that ethical
actions would be those based on religious principles learned at the school.
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Chapter 5: Discussion
Introduction
History has shown that the Christian institution of higher education will not
survive without deliberate adherence to its mission and heritage. Only then can a
Christian institution have a healthy existence, true to itself and free from the temptations
that lead to the slippery slope of secularization. Whether for outreach, territory, money,
or service, many institutions are extending their services well beyond the reaches of the
main campus. Although Christian schools may be safe from another Enlightenment
Period or Great Awakening and may have eluded the accreditation bug that once took a
bite out of their mission, they cannot ignore their continuous need for fiscal support.
Religious diversity has permeated Christian campuses, leaving responsibility for
their success and survival on faculty members who have a passion for their discipline,
even to the extent of prioritizing freedom of expression. A recent article by Duduit (2002)
directed to Christian professors and administrators on the challenge for Christian higher
education explained it best:
Today’s Christian colleges and universities must provide an intellectual bulwark
against the secularizing cultural trends that have swept through American higher
education. If any institution is going to demonstrate the integration of faith and
learning, it will be our Christian universities. If any institution is going to train
America’s next generation of leaders that “truth” has meaning, it will be our
Christian universities. (¶ 9)
With Christian institutions leaving the havens of home campuses and venturing into
uncharted secular territory, the race to attract students has placed them in a battle of
mission versus market. Without a conscious, continued effort to extend the spiritual
mission, not just the academic one, to satellite or regional locations, the influences that
resulted in secularization over 200 years ago may once again win the battle.
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This study evaluated an organizational leadership program at a satellite campus to
determine the transformative-spiritual development results and learn from program
participants how the satellite campuses can be more proactive in developing measures to
avoid secularization and maintain the spiritual mission of the institution. The study began
by identifying elements considered essential for transformative spirituality to occur in
any setting. Then, in an effort to learn whether those elements were present at the
regional center, the participants were asked to check off applicable elements in a survey
questionnaire developed from the literature review. Participants were also given the
opportunity to add any elements not listed in the questionnaire that were present in or that
they felt should be present in their program. If the elements they considered essential
were not listed as present in the program, participants were given an opportunity to
explain their views for including them. If there were any barriers, they were asked to
identify them. Identifying barriers would allow administrators, faculty, and staff to begin
to develop and offer potential strategies to overcome these barriers at the regional center
and work towards a culture of transformative spirituality.
This chapter discusses the findings and their implications in relationship to the
research questions and summarizes the findings. It also provides recommendations for
further research and reviews the limitations of this study. Results are displayed in
Appendixes G through I. The research findings are presented and discussed and the
conclusions that were drawn as a result of the study are expressed.
Findings Related to Research Questions
The results of the survey and interview process for Question 1 suggested that the
criterion and validation of 70% was met by the responses. All of the respondents believed
that transformative spirituality is and should be highly significant in a Christian
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university. Therefore, these results indicated that the development of a culture that is
intentionally suited for and apt for the acquisition of transformative spirituality by
students should be studied and discussed further.
The results of the survey and interview process for Question 2 suggested that the
criterion and validation of 60% was met by the responses that indicated that 98% of the
respondents (17 students and 2 faculty members) felt their academic journey made an
impact on their personal transformation. Although most faculty, staff, and students
indicated elsewhere that an intentional plan for transformative spirituality does not really
exist, the results showed that, overall, it is still occurring within the corridors and offices
of the school as students are exposed to information and spiritual truths that challenge
their belief system.
The results of the survey and interview process for Question 3 suggested that the
criterion and validation of 40% were not met by the responses of the students. This
indicates that there is an enormous gap to be filled in the area of word-of-mouth publicity
for the school. Most schools depend on word-of-mouth referrals from past graduates.
This survey and interview process, however, revealed that although 90% of students
believed that the program had personally impacted them, only 15% of those students said
they would refer another person to the program. The only reason that study participants
actually refer someone to the school is that they know someone is looking for a program
with a Christian worldview and is afraid of distance learning. Otherwise, student
participants said they would refer a person to other, more popular and well-developed
distance-learning programs.
The results of the survey and interview process for Question 4 suggested that the
criterion and validation of 65% were met by the responses of all participants. This gives
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credence to the belief that mandatory chapel is not an essential program component
needed to ensure transformative spirituality. Responses were varied, which indicated a
need for further discussion and study to determine the most feasible components for the
program being studied because a clear pattern did not develop from this study. The only
clear blueprint that arose from this question was that there was a consensus for enhancing
elements of the program.
It was surprising to discover that some felt the program component of chapel was
important but not essential because it is widely considered the marquee component on
traditional Christian college campuses. This school of thought has had a tradition of such
great importance that it is widely accepted as the only mandatory component in the
spiritual development of its constituents. It is so highly regarded that it is common
practice for Christian colleges to keep attendance records for each chapel service.
Interestingly, however, chapel was listed as nominally important as compared to
specialization minors or other program elements. There may be several reasons for the
lack of emphasis on chapel at satellite centers as opposed to traditional Christian
campuses.
First, the nontraditional adult student learns differently. What may be effective at
the undergraduate level for the traditional student at a traditional campus does not
necessarily have the same degree of effectiveness with the adult student at the satellite
campus. Adults need to think more critically about the concept before examining their
own commitment compared to the college-aged student who is more likely to commit
impulsively.
Second, nontraditional students are typically employed full-time in addition to
their family obligations. If chapel were optional at satellite locations, they likely would
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not attend. If chapel were mandatory, they would likely have to choose another nonfaithbased institution to pursue their educational goals.
The results of the survey and interview process for Question 5 suggested that the
criterion and validation of 50% were met by the responses of all participants. However, it
was discovered that the interview process was valuable in this area becaise many found it
difficult to answer this question on the survey. All of the 15 interviewees said they
recalled moments of meaning during their academic journey. This was indicative of the
fact that although many were not quite sure when the moment happened, the program
created the environment for spiritual transformation. What is interesting to note in this
regard is that these moments of meaning are happening without a planned syllabus for a
class or a spiritual event such as a retreat. This may be aligned with what many
participants suggested as the importance of hiring Christian professors, as these moments
of meaning seemed related to the professor’s own spiritual journey and disclosure in
class.
The results of the survey and interview process for Question 6 suggested that the
criterion and validation of 50% were met by the responses of participants as 90% (29
participants) believed that a new infrastructure would be needed to develop, support, and
maintain a spiritually transformative organizational leadership program. Although some
suggestions may be viewed by regional center administrators as fiscally prohibitive,
several creative ideas were offered that could be partially implemented.
Essential Elements
The faculty surfaced as the most critical element for transformative spirituality to
take place at regional locations. Although this places a tremendous amount of
responsibility on the shoulders of a few, the task should be far from insurmountable given
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the background and convictions of a Christian faculty member. The burden is not part of
the faculty member’s job description within a chosen vocation. The opportunity to be a
vessel for the advancement of spirituality among the satellite’s constituents may best be
described as a blessing that has been brought about by the commission through which an
individual has been called. This was stated best in an editorial in Christianity Today when
Hamilton (2005) asserted as follows:
The faculty at a Christian college are perhaps the institution’s most valued
resource. A Christian college’s faculty embody its values and vision and are given
the task of shaping the minds and hearts of college students through instruction
and example. (p. 27)
The agreement between the faculty, staff, and students on the essential elements
for transformative spirituality to take place provides a solid foundation for further
research. It provides an understanding that there is widespread agreement on the elements
that must be present in any educational setting for spiritual growth and transformation to
occur. Because the faculty and staff listed over half of the essential elements identified by
the literature as present at their campus, it implies, at the very least, that they are aware of
what is required for a comprehensive spiritually transformative program at their satellite
location.
The fact that traditional chapel was not identified as an essential element left
much hope for the institutions because this is generally thought of as fiscally prohibitive
and feasibly impractical with the nontraditional student population at a satellite location.
Distance was a factor when it became greater than what was considered convenient. Time
was a factor with the nontraditional student. This finding alone opens the door to a more
creative, nontraditional way of thinking and approaching transformative spirituality at
satellite locations. Its implications may also be significant to institutional leaders who
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may wish to consider a new paradigm for spiritual development. Furthermore, with the
growth of many Christian institutions extending well beyond the boundaries of the
traditional campus, even into cyberspace, innovation and the creation of new models for
transformative spirituality may become the lifeblood of the institution’s spiritual mission.
The research also revealed disparity of views between the staff, faculty, and
students. Staff members have a more protective defense as administrators; faculty
members are practitioners, and students reap what is sown by both. The different groups
generally disagreed on whether transformative spirituality was occurring at the satellites
and which of the elements identified as essential were being addressed. This is a clear
indication that staff and faculty may have a skewed sense of reality as well as a distorted
view of the spiritual development and transformation occurring at the satellite campus.
Barriers
This study has validated the existence of barriers preventing the implementation
of transformative spirituality in the organizational leadership program at a Christian
school of higher education. It has also identified a variety of barriers that are legitimate
obstacles. The study revealed that the greatest barrier to spiritual development at this
satellite location is the lack of interaction time that, through literature, has also been
associated with convenience-based programs serving the nontraditional student.
The respondents listed the lack of financial resources and an inconsistent view of
priorities between the traditional campus administration and the site administration as the
greatest barriers preventing successful implementation of transformative spirituality at
satellite locations. They mentioned the disparity in culture and expectations that exists
between them and that even well-intended institutions viewed satellites as cash cows.
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Strategies
All the respondents were in complete accord that a Christian faculty and the way
they model faith-based living is the single most effective strategy used to eliminate the
barriers that prevent the successful implementation of their spiritually transformative
organizational leadership programs. Leinenweber (1992) quoted St. Augustine who said,
“Attract them by your way of life if you want them to receive . . . teaching from you” (p.
99). Faculty also expressed a concern about staying true to the institution’s mission,
regardless of where their students are in priorities, and resisting the pressure to succumb
to a spiritually diverse student population. Faculty and students next reported faith-based
instruction and a faith-based curriculum, respectively, with great frequency. The
important theme here, however, is not the strategies themselves, inasmuch as there are
perceived strategies that are available to satellite administrators for the purpose of
eliminating the barriers that prevent transformative spirituality.
Limitations
There were several limitations that may show weakness in the project. These
limitations are inherent in ex post facto type of projects such as (a) control for faculty
variation in style in classroom practices and (b) control for participant variation in
motivation, attitude, and program readiness; time of program participation; and
finalization. Students vary in classroom experiences based on the faculty who taught
them in the program. Those who are more open about their spirituality and have been in
the school longer would have a more positive impact on a student than those who are still
defining their role in the school. In addition, participants of the study were motivated to
study in this particular program for various reasons and some were more prepared
mentally and financially for the rigor of academic life. A few students had withdrawn
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from one program in the school and entered the organizational leadership program at a
later time.
All those factors impacted their program readiness, which ultimately had an
impact on the way they viewed the program. However, the most important limitation of
this qualitative research was that the findings cannot be directly generalized to the larger
population of adult degree students or for whom an organizational leadership program is
being designed. The reasons for this limitation are the following:
1. The number of participants was too small to be representative of the adult
degree population. The interviews with the target audience, the population of which
numbered in the thousands or more, cannot meet the statistical assumptions to project the
results accurately or reliably to the total audience.
2. Qualitative research does not collect numeric data from a representative sample
of the target audience. As a result, this type of research cannot be subjected to statistical
analysis to estimate to what extent opinions expressed by participants reflect the opinions
of the population studied.
3. Some participants tended to express views that were consistent with social
standards and tried not to present themselves negatively. This social desirability bias may
lead respondents to self-censor their actual views, especially when they are in a group
setting.
4. The quality of the data collection and the results were highly dependent on the
skills of the moderator or interviewer and on the rigor of the analysis. Because all of
these methods were dependent on interpersonal exchanges with respondents, any number
of variables, including the dress, demeanor, and language used by the interviewer, may
have influenced the quantity and quality of information given by respondents. The skill
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and experience of the analyst also influences how well the data are summarized into
themes and insights that are useful for subsequent program planning.
Conclusions
This study revealed that spirituality is an area that is being explored around the
country in many fields and across disciplines. As Christian institutions of higher
education develop program majors, it would behoove them to consider aspects that were
considered to be of high importance by faculty, administrators, and students alike, such as
the hiring of committed Christian faculty who understand the school’s primary mission.
The quality of a Christian college experience is higher than any other college. Christian
educators have an additional motivation to do their work with excellence--the call of
Christ on their lives to do just that. A biblical focus will inform the manner, content, and
even the scope of an educational experience, and Christian schools may be less
influenced by cultural (or educational) fads. Garber (2007) has worked with college
students for many years at the American Studies Program. He observed that college
graduates keep their faith and direction if three key ingredients are part of the fabric of
their college years. Garber stated, students must be challenged and enabled to develop “a
worldview that can address the challenge of coherence and truth in a pluralist society . . .
find a mentor who incarnates that worldview . . . [and] live their lives among others
whose common life is an embodiment of that worldview” (p. 21).
Another area of importance that should not be forgotten in the world of Christian
higher education is the need for full-time faculty members who have the time to mentor
students and model a life for Christ as they teach their students to live and lead each day.
The consistent standard in schools today is the hiring of adjuncts because they are less
expensive, yet the quality of their role as related to this study indicated that students were
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being shortchanged in the full experience of being in a Christian school because they did
not have access to these faculty members.
Finally, this study suggests that schools have to repeat and live their mission
everyday in all areas of life on campus. Christian schools are expected to provide an
education that should be a deeply transformative experience at both the intellectual and
emotional level. Learning should involve the physical, emotional, and spiritual
dimensions of human existence, and students should be strongly encouraged to identify
their belief system and see how it impacts their relationship to the world around them.
Recommendations
The recommendations for this study are based on the findings and the conclusions
of the research. The purpose of this section is to suggest an area for future research that
would contribute to the body of this topic and assist Christian institutions of higher
education in developing their own comprehensive organizational leadership programs
that are spiritually transformative for their students. This section begins with the benefits
associated with further research on this topic. The section then elaborates on the actual
topics for further research. The benefits to further research section continues to focus on
the three major themes of the study: the essential and existing elements for transformative
spirituality at regional centers, the barriers that inhibit transformative spirituality, and
possible strategies that could be utilized for elimination of those barriers. The actual
recommended topics for further research follow and are presented in the same format
used throughout the study.
Recommendations on essential elements. Christian institutions of higher education
with satellite locations or regional centers may benefit from the list of elements identified
by this study as essential for transformative spirituality. By developing a scoring rubric
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similar to what Nova Southeastern University provides its students, school administrators
can evaluate their own programs. They would be able to determine which elements exist
within their own programs and thereby determine the level of competency their
institution attains in the area of transformative spirituality. This component would serve
as a needs assessment phase. School administrators may then conduct a feasibility study
to determine which of the elements listed in this study could be implemented or modified
to fit its own programs. With an increasing number of institutions offering programs at a
distance from the main campus and into the world without walls of cyberspace,
institutions will need to be innovative in their approaches on how to create environments
that embrace and create transformative spirituality among their students.
This research has identified elements considered necessary for students of
Christian institutions of higher education to advance spiritually. Tailoring these elements
to fit into and meet the needs of their individual programs may vary. Chapel, for example,
although identified as not a very essential element, could be offered through cyberspace.
A committed Christian faculty was identified as the most essential element for the
implementation of spiritually transformative programs. Yet, the noncohesive nature of the
faculty at a satellite campus, who are primarily adjuncts, was conversely listed as one of
the greatest challenges to transformative spirituality. Therefore, actions that build a
bridge between adjunct faculty and the students would be a step in the right direction.
Recommendations relating to barriers. Discovering the existence of barriers and
identifying and bringing these obstacles to the surface will serve as a catalyst for the
exploration of new concepts and ideas for satellites to implement spiritually
transformative programs. When it is understood that the execution of spiritually
transformative programs in an educational setting does not hinge on the institution’s
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ability to offer chapel, a new paradigm for transformative spirituality may be explored.
When administrators of satellite campuses understand that the greatest barrier to
transformative spirituality is lack of interaction time, they may search for ways to
increase interaction time between students and faculty. Supplementing face-to-face
instructional time with online time may be one of the possible solutions. When
administrators discover that one of the greatest barriers to spiritual development is the
noncohesive nature of employing primarily adjunct faculty at satellite locations, they may
search for ways of developing community among all faculty, not just full-time members.
When staff and faculty and even students (alumni) put their collective heads together,
solutions to the problems may be found and the anticipated monumental task of programs
for spiritual development becomes a project whose outcome will pay immeasurable
dividends.
Recommendations related to strategies. There have been a variety of strategies
listed in this study that have the potential to eliminate barriers perceived to prevent
transformative spirituality from taking place at satellite centers. Although administrators
may employ any of these strategies to eliminate the barriers that hinder transformative
spirituality, the research findings serve to encourage others to be innovative, creative, and
to explore other possible solutions; but, foremost, they should look at transformative
spirituality as an achievable task instead of an insurmountable obstacle that can only be
overcome on the main campus.
Because this study has identified the elements and affirmed their place in history,
transformative spirituality can be approached with a new paradigm and with new ways to
incorporate these components into existing programs. As new technologies afford
educators opportunities to approach instruction differently, transformative spirituality
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may be an area that would otherwise be difficult to achieve with the nontraditional
student without technology as well.
This study identified what practitioners in the field determined to be essential
elements in the implementation of transformative spirituality at satellite and regional
centers. The participants of the study also identified which of the elements were present
in their own program. In the opinion of the researcher, the foremost area for further
research would be in determining the actual overall effectiveness of transformative
spirituality occurring in organizational leadership programs at satellite locations of
Christian institutions of higher education, especially those that declare that they have
effective programs that produce spiritual, ethical leaders. In an effort to further determine
effectiveness, each component may be assessed individually. This aspect would enable
other satellite programs to either modify their existing programs by instilling certain
elements that have been proved effective or adopt another institution’s effective
spiritually transformative organizational leadership program in its entirety.
To undertake this type of study, there would be several critical considerations.
Initially, an instrument would either have to be acquired from a previous study or a new
instrument developed. In either case, it must be designed to assess the overall
effectiveness of an institution’s organizational leadership program that is proclaimed to
be also spiritually transformative, thereby determining if the constituents at a satellite
location had grown spiritually. A single or multiple case study may be the best approach
for the researcher in this design.
Of more personal value to this researcher is the fundamental question of whether
or not traditional components of organizational leadership programs at Christian
universities are effective. The literature review revealed a heightened concern on the part
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of Christian higher educators, in general, who are adamant about retaining the Christian
mission of their institutions during an era of expansion off campus in the arena of adult,
convenience-based educational programs.
It would be beneficial to examine and compare the perceived effectiveness of the
traditional programs with the perceived effectiveness of satellite programs. Then, using
the same aforementioned assessment instrument, the analysis could determine the actual
effectiveness of spiritually transformative organizational leadership programs and
components on the traditional campus. The result may be heightened concern, not only at
the satellite locations, but at the traditional campuses as well with respect to spiritual
transformation of students.
Only when effective spiritually transformative organizational leadership programs
and specific components of these programs are identified can other satellite programs
begin to implement them. They can be implemented as they exist or administrators at
satellite campuses can seek to modify the components that have been proved effective on
a traditional campus to accommodate the needs of satellite campuses.
This study examined the elements perceived as essential for transformative
spirituality to take place in any educational setting. It surveyed a Christian university to
determine if they offered those elements considered to be essential. More importantly, the
study identified the perceived barriers that presumably inhibit the implementation of
transformative spirituality at the satellite location. Lastly, it identified possible strategies
that may serve to eliminate those barriers, thereby paving the way for transformative
spirituality to take place in the organizational leadership program of the Christian
university studied.
The findings of the research confirmed the existence of barriers that prevent the
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implementation of components that help the process for transformative spirituality to take
place in the organizational leadership program of a satellite campus. The findings of the
research revealed a variety of possible strategies that may be employed in an effort to
overcome those obstacles.
If there is any one issue this researcher seeks to bring to the forefront from this
study, it would be clarification of a professor’s task at a Christian university. As shown
from this study, faculty members play the greatest role in the lives of students
academically and spiritually, even more so at a Christian university. To present a clearer
picture, this narration of a day in the life of a Christian professor by Gushee (1999) is
shared:
Day after day, it seemed, young men and young women found their way into my
office to talk and weep with me about various aspects of their lives. Perhaps I had
been insulated during my seminary years, to a certain extent, and by the stability
of my own family background and personal life. Of course, I thought I knew what
was going on in our society. But I was stunned to hear some of their stories-physical abuse, verbal abuse, drug and alcohol abuse, crime, neglect, family
violence, abandonment, and multiple divorce and remarriage. Then there were the
varied responses of the students to these experiences. Some were remarkably
whole, some were still deeply troubled but in the healing process, and some
seemed like recovery was many years away if ever. One day I remarked to a
colleague that I needed a broom in my office to sweep up each day’s broken
pieces. It was unbelievable to me that at a relatively insulated Christian university
like this one that so much brokenness would exist. Surely it can only be worse in
the secular university. The students of this generation bear in their bodies and in
their souls the scars of our society’s disastrous moral collapse. On the basis of
these experiences with students, who give personal evidence of the social trends
we all know about, it is clear to me that what Alasdair Macintyre once called “the
new dark ages” are indeed already upon us. In a social context such as this, the
fundamental task of the Christian professor is nothing other that to incarnate an
authentically Christian way of life. (p. 21)
Recommendations for future research have also been provided that could be of
use to researchers interested in Christian higher education. The researcher believes that
both recommended future studies would add to the body of research on this topic and
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serve to be very instrumental in designing an effective organizational leadership program
that is spiritually transformative, both on and off the main campus.
There is an awakening in the spiritual desire of people, both who consider
themselves religious, spiritual, or neither, and an increase in their enrollment in schools
that make the claim they are different from other programs due to being spiritually
transformative. As students become pickier about how and where they will use their
tuition dollars, there may be a need to prove such a claim in the future.
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Dear Participant:
You have been selected to participate in a study regarding transformative spirituality in
the organizational leadership program at the university. Since the Florida regional center
of the university sincerely seeks to become a premiere institution of higher learning, your
insights and experiences as a former or current student nearing graduation, as a faculty
member or staff will help determine whether or not it is possible to offer spirituality
transformative leadership development programs through our curriculum for nontraditional adult students, and if so, how. The research project focuses on seven important
questions:
Research Questions:
RQ1: What significance does transformative spirituality hold in a Christian
university?
RQ2: Do you feel your academic journey made an impact on your personal
transformation? If yes, in what areas?
RQ3: Do you feel the program was beneficial enough to recommend to others in your
circles of influence?
RQ4. Do you believe other essential program components (i.e. activities or
specialization tracks) should be present to enhance the current Organizational
leadership program?
RQ5. Do you recall “moments of meaning” while in school that led to your personal
RQ6. Do you believe a different infrastructure is needed at the south Florida Regional
Center to develop, support and maintain a spiritually transformative organizational
leadership program?
RQ7. What would be appropriate criteria to evaluate success in the recommended
enhanced spiritually transformative organizational leadership program?
The completion of the survey attached will provide the data necessary to assist the
researcher in answering these questions. Follow-up interviews with selected participants
may be conducted to validate the data collected by this survey. The data will be compiled
to offer the Florida regional center of the university and its main campus insights on the
organizational leadership program. The executive director of the Florida regional center
is aware and in support of this study.
Please complete either the hard copy or electronic version of the survey by using this link
(to be inserted) and return to me via e-mail or through regular mail by (deadline date to
be inserted). For participating in the study, you will be given a summary of the findings.
Thank you for your participation in this research. If you have any questions, please call
me at 305-------.
Sincerely,
Elizabeth D. Rios
Director of Communications & Community Relations/EXCEL Faculty
FRC & EdD Candidate, Nova Southeastern University
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Survey
Section I - Personal Information
Name:

Cohort:

E-mail:

Age:

Telephone most easily reached at:
Martial Status while in school: D Married D Single D Divorced D Separated
Race: D Hispanic D Caucasian D Black American D Other:
# of children while in school: D 1 D 2 D 3 D 4 or more Gender: D Male D Female
Employment status while in school: D worked F/T D worked P/T D Unemployed
Year of Graduation or anticipated graduation:
Where did your cohort group meet?
# of people in your cohort group?
Were you required to express a personal-faith commitment prior to admission?
D Yes D No
Section II – Program Elements
Please indicate what program
elements are or were present at your
location.
Program Elements
Chapel
Spirituality and Faith discussed as
part of curriculum
Bible Study
Bible Courses
Faculty mentoring
Faculty model Christ-like life and
relationships
Students challenged to express a
Christian worldview
Students provided opportunities for
service learning outside the classroom
through school sponsored events
Faculty led spiritual service and
internships for students (community
service, assigning students to faculty
programs, mission trips, etc)
Caring atmosphere modeled
throughout the institution

Please indicate what elements are/where
essential components for your spiritual
development while in the program?
Was Present Is Present
Should Be
Present
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On-site chaplain
Mission statement clearly articulated,
lived and decisions made by it.
Faith integrated curriculum
Standard of hiring staff, faculty based
on faith and spiritual witness
Other (Please List)

Section III - Barriers
What barriers prevent the execution of a spiritually transformative organizational
leadership program at this satellite campus? (List the top three in order of your
perceived greatest impact)
1.
2.
3.
Section IV- Strategies
What strategies do would you recommend the school use to eliminate the barriers
that prevent the successful execution of a spiritually transformative organizational
leadership program? (List the top three strategies in order of perceived greatest
impact)
1.
2.
3.
Section V-Open-Ended Questions
V1. What significance does transformative spirituality hold in a Christian university?

V2. Do you feel your academic journey made an impact on your personal transformation?
If yes, in what areas?
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V3. Do you feel the program was beneficial enough to recommend to others in your
circles of influence?

V4. Do you believe other essential program components (i.e. activities and specialization
tracks) should be present to enhance the current Organizational leadership program?

V5. Do you recall “moments of meaning” while in school that led to your personal
spirituality being transformed?

V6. Do you believe a different infrastructure is needed at the south Florida Regional
Center to develop, support and maintain a spiritually transformative organizational
leadership program?

V7. What would be appropriate criteria to evaluate success in the recommended
enhanced spiritually transformative organizational leadership program?
Would you be willing to participate in a follow-up telephone interview for this study? D
Yes D No
Thank you for participating in this research study. Your assistance is appreciated!
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Welcome/Introduction
Thank you for participating in this study and your willingness to take the time to
participate in this interview. Explain the purpose of the study. Explain the purpose of the
interview. Confirm term transformative spirituality has been defined. Explain duration of
the interview (20 min to 1 hr).
1. How would they categorize themselves? Deeply spiritual D new believer D tested and
tried D don’t know
2. Was there a change in your personal spirituality as a result of their time in the
university OL program? D yes D no. If yes, have them explain
3. What elements do you feel are essential to spiritual development that transforms you as
a person? (List the top 3 in order of greatest impact)
1.
2.
3.
4. Did you feel you there was intentional spiritual development as part of your academic
journey or as part of your teaching at the university? D Yes D No If yes, what elements
were present? (List the top 3 in order of greatest impact).
1.
2.
3.
5. What barriers did you feel prevented the execution of a spirituality transformative
development program within the curriculum at university/SFC? (List the top 3 in order of
greatest impact).

6. What strategies to you think were used to impact your spirituality as a student?
(List the top 3 in order of most usage).
1.
2.
3.
7. What strategies did you use as a professor or staff person to impact a student’s
spirituality in the school? (List the top 3 in order of most usage).
1.
2.
3.
8. Did you believe the professor was spiritually sensitive? D Yes D No If yes, give
experience most memorable to you.
Other important comments they would like to share:

110

Appendix D
Definitions of Terms

111
Definitions of Terms
Dear Participant:
These terms are provided to you so that you will understand the word usage by which
they are presented in the survey and interview.
Calling. A calling is a personal and spiritual charge that Christians believe God
places in or on the life of particular individuals within the faith.
Before being called to something, we are called to Someone-God. There are
primary and secondary callings, our primary calling is to be in a personal
relationship with God through faith in Jesus Christ. Secondary callings include
such life roles as parent, spouse, family member, worker, student, church
member, citizen, friend, and neighbor. Our secondary callings provide the
contexts in which we can live our primary calling to follow Jesus. (Brennfleck &
Brennfleck, 2005, p. 7)
Character. According to Thrall, McNicol, and McElrath (1999), character
involves “the inner world of motives and values that shapes our actions—the ultimate
determiner of the nature of our leadership” (p. 1).
Competency. This word is defined as “the quality of being adequately or well
qualified physically and intellectually” for any given task (www.wordreference.com).
Forming. Form or forming as it is used for the purposes of this project is defined
in Roget’s (1995) The New Thesaurus as “to model, form or shape; acquire, develop.” It
is also defined as “the essence of something” (p. 129)
Holistic. This word is defined as looking at the whole system rather than just
concentrating on individual components. It has also been referred to as “systems
thinking" (Caldwell, 2001, p. 4).
Transformative learning. Transformative learning emphasizes reflective learning,
the intuitive and imaginative process, and the ethical, spiritual, and/or contemplative
dimensions of education.
The kind of learning we do as we make meaning of our lives. It's become a very
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popular topic in adult education because it doesn't just involve classroom
learning--it involves learning about our lives. The meaning making process can
change everything about how we look at work, family, and the world. (Mezirow,
1997, p.98)
Transformative spirituality. Similar to transformative learning, Transformative
Spirituality is, in a broad sense, a concern with matters of the spirit, that once experienced
changes one’s view and behavior in work, family and the world. “It may include belief in
supernatural powers, as in religion, but the emphasis is on personal experience” (http://en
.wikipedia.org/wiki/Spirituality).
Satellite campus/location. A satellite campus is considered to be an educational
institution’s higher education program operated off the grounds of the main campus
location.
Spiritual development. Spiritual development is the process of growing the
intrinsic human capacity for self-transcendence, in which the self is embedded in
something greater than the self, including the sacred. It is the developmental “engine”
that propels the search for connectedness, meaning, purpose, and contribution. It is
shaped both within and outside of religious traditions, beliefs, and practices (http://www
.spiritualdevelopmentcenter.org).
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Formative Committee Members
The formative committee members consisted of three full-time staff, two who serve as
adjunct faculty and all three who serve in some administrative capacity. Their combined
experiences in Christian higher education, spiritual direction, teaching, and having
attended Christian school brought the balance this team needed to provide necessary
feedback for this project.
Summative Committee Members
The summative committee members consisted of three full-time staff; all three serve in
some administrative capacity as well as adjunct faculty. Their combined experiences in
Christian higher education; teaching at various levels from elementary, high school, and
college; and the amount of time each has been with the school being evaluated brought
the necessary experience, credibility, and history to this project.
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Table F1
Faculty and Staff Participant Demographic Information
Demographic

No.

Faculty and staff

15

Full-time

7

Part-time

8

Married

11

Hispanic

4 (2 Puerto Rican/
2 Mexican)

African American

1

White

9

Mean average age

39

Mean average children at home

2.7
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Table F2
Student Participant Demographic Information
Demographic

No.

Student

17

Worked full-time during program

17

Married

7

Single

7

Divorced

3

Hispanic

5 (4 Puerto Rican/
1 Columbian)

African American

5

White

3

Classified as other

4

Mean average age

33

Mean average children at home

2.2
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Appendix G
Essential Program Elements
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Essential Program Elements
Essential
Existing
Should Be Present

Element

Facult
y

Staff

Studen
t

Facult
y

Staff

Studen
t

Facult
y

Staff

Studen
t

Chapel

3

0

3

0

0

0

0

0

0

Spirituality
and faith in
curriculum
Bible study

90

90

90

100

100

100

0

0

90

1

0

0

0

0

0

1

0

0

Bible courses

100

100

100

100

100

80

0

0

0

Faculty
mentoring
Faculty
model Christlike life and
relationships
Students
challenged to
express a
Christian
worldview
Students
provided
opportunities
for service
learning
Faculty led
spiritual
service and
internships
Caring
atmosphere
in institution
On-site
chaplain
Mission
statement
clearly
articulated,
lived and
followed.
Hiring based
on faith and
spiritual
witness

25

20

85

10

10

5

40

10

90

74

74

75

100

100

85

0

0

0

75

60

42

40

30

40

0

0

0

5

0

80

0

0

0

5

0

90

0

5

5

0

0

0

0

0

5

90

90

90

65

70

55

0

0

0

30

100

30

0

0

0

30

0

90

75

72

74

65

5

0

100

100

100

90

90

100

50

60

0

100

100

100

Note. All numbers are reported in percentages.
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Barriers Preventing Transformative Spirituality
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Barriers
Staff

Faculty
Barriers

Frequency

Barriers

Students
Frequency

Barriers

Frequency

Insufficient
contact time
with student

92

Limited
communication
with adjuncts

95

Lack of student
time to
participate fully

97

Faculty
modeling

80

No chapel

0

50

Faith-integrated
learning

80

Insufficient
contact time with
student

95

Curriculum not
faith-based
enough
No expected
standard for
involvement
communicated

Student
openness vs.
convenience
only

95

Carnal nature of
students

50

Focus was on
fast completion
vs. spiritual
transformation

98

Inexperienced
adjuncts

90

Carnal nature of
faculty

50

No community
among students
(disconnected)

50

Diversity in
bible courses

50

60

Non-caring,
rushed adjuncts

95

No chaplain

2

Curriculum not
faith-based
enough
Insufficient space

90

No chapel

3

No chapel

0

Inconsistent
priorities: Main
campus vs.
Satellite/
Administrators
vs. Faculty

98

Hiring practices
vs. mission

85

Communication
of mission to
public

90

Insufficient
fiscal resources

97

Hiring practices
vs. mission

92

Priorities not
communicated

98

Too many
adjuncts vs. f/t
faculty

92

Note. All numbers are reported in percentages.

88
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Strategies for the Elimination of Barriers
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Strategies
Staff

Faculty
Strategies

Frequency

Strategies

Students
Frequency

Strategies

Frequency

Make
spiritual
retreats part
of the
curriculum at
beginning and
as a capstone
Require a
statement of
faith for
admission
Have an onsite chaplain
or pastor
Have faculty
take teacher
training on
how to use
spirituality in
class

80

Christian faculty

100

Adjunct/staff
meetings

90

Faith-integrated
instruction

100

Required faithbased courses

100

Faculty initiating
faith-based
dialogue
Christian faculty
hired only

90

BibleProvide/Distribute

5

Prayer in class

90

Conferences,
seminars, retreats
Chaplain

80

Prayer

80

5

3

More meeting
time with students

98

Devotionals in
class

97

Christian
Trustees
Mission
communicated to
everyone
Policies/Practices
and Procedures
about spiritual
focus as well

Full-time faculty
hired
Faith-Integrated
Curriculum with
Christian world
view
Student
evaluations of
Course/Faculty be
mandatory
Mission
communication
across the board

90
90

95

100

Note. All numbers are reported in percentages.

100

97
90

80

70
60

